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Please Read 
This training is online, self-paced.

Please make sure you are registered for the training at: 
https://www.maconpiattroe.org/ click on sign up for 
Professional Development 

Please read all slides, view all videos, and answer all the 
TASK QUESTIONS.  They will always be in RED. 

Please send all the task answers when you have 
completed the entire training to prestonb@roe39.org –
Example on next page

Due Date is:

You can put them into a ppt. or WORD document.  
Please no google docs because I do not have permission 
to open them.  
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Sending the Task Answers 

Your name__________________
Title of the Training: Content Literacy 
Task one:
Task two:
Task three:
Make sure you send all the tasks together when you 
complete the training through email 
prestonb@roe39.org with the title of the training 
at the top.  
Due Date is:

3

mailto:prestonb@roe39.org


TASK ONE -Pre/Post Content Literacy 
The following statements related to the targets of this training session.  
Please indicate your comfort level with the following: 
4 = I am confident in my knowledge 
3 = I am on the right track 
2 = I am not sure I am doing it right or with the right amount of consistency
1 = I need more information in this area 
Copy the pre and post tests and send to me with your tasks.   

Content Literacy Statements Pre Post

I understand that Mastering Content Literacy is successful when teachers, parents, students, community, and  
administration build a literacy plan aligned with Common Core that is unique to each school/district and for ALL 
students.  Literacy includes Reading, Writing, Speaking, Listening, and Critically Thinking.  

My input and support of the Content Literacy process includes: looking at my own data inside my classroom,  
identify my and the students’ needs (reading levels), determine the most effective strategies, and seek professional 
learning to support the literacy plan in the Tier One Classroom.  (this is for any content teacher)   

I can provide student with the strategies and content that all students are able to know and understand what to do.
If assessments show they are not getting the gist of the learning, I have a plan on how to reteach.     

I realize that that my classroom is Tier One of student learning.  Using research based, common strategies that have 
a great effect size on learning is crucial for better achievement for ALL my students.  

I know that being a part of the literacy plan will enable me to ask questions, get support, and understand my part in 
supporting students in being literate.  Knowing IEP/504 Plans of my students will strengthen my ability to provide 
what they need to master my content standards connected to literacy standards.  

As an educator in the upper grades, I can find resources for my students so that even struggling readers and writers 
have the opportunity to show me they understand and can do the literacy work in my content.
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Need to Knows
• 27% of adults in the US didn’t read a book in 2018. (Pew Research 

Center)
– Book reading statistics show adults without higher education are the least 

likely to have read a book. 44% of Americans with a high school degree or less 
surveyed in early 2019 hadn’t read a book in the last 12 months. Education 
level seems to be strongly correlated with time spent reading.  In contrast, 
92% of college-educated adults in the US reported reading a book during the 
same period. Reading habits also seem to increase in lockstep with household 
income.

• In terms of literacy rate, the USA ranks 125th out of 194 nations. (World 
Atlas)
– This is concerning given that the US is considered a first-world 

country. Literacy rates are difficult to standardize, and the most widely 
accepted definition is the percentage of the population over 15 who can read 
and write. Some sources rank the US much lower based on reading behaviors 
and supporting readers’ resources, such as libraries.

• Colleges and universities had to introduce remedial reading and writing 
courses to help students deal with the quantity of reading and writing in 
college classrooms. (NCES, 2001, 2003)

• Private industry spends up to $3.1 billion dollars on bolstering writing skills 
at entry level jobs. (Natl. Commission on Writing, 2004)

5



• Literacy Data and its impact in the 
classroom

• Approximately 40% of students across the 
nation cannot read at a basic level.

• Almost 70% of low-income fourth grade 
students cannot read at a basic level.

• 49% of 4th graders eligible for free and 
reduced-price meals finished below 
“Basic” on the NAEP reading test.

• Teacher disposition changes drastically 
during reading instruction with poor 
readers.

• Student disposition changes when they 
are made to feel inadequate.

• Students struggle in other academic 
areas.

• 60% of the behavioral problems occur 
during reading assignments- group or 
independently.

• Struggling readers suffer socially.
• Struggling readers suffer emotionally.
• The student's family feels the emotions 

and social effects.

Literacy Data and its impact on the Nation
• Illiteracy has become such a serious 

problem in our country that 130 million 
adults are now unable to read a simple 
story to their children

• 21% of adults in the US are illiterate in 
2022

• 54% of adults have a literacy below 6th 
grade level

• 45 million are functionally illiterate and 
read below a 5th grade level

• 44% of the American adults do not read 
a book in a year

• The Top 3 states for highest child 
literacy rates were Massachusetts, 
Maryland, and New Hampshire, in that 
order (highest to lowest).

• The Bottom 3 states for child literacy 
rates were Louisiana, Mississippi, and 
New Mexico, (highest to lowest).

https://www.thenationalliteracyinstitute.com/literacy-statistics 2022 data
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Literacy Data and its impact on 
the  Economy

3 out of 4 people on welfare can’t read

20% of Americans read below the level 
needed to earn a living wage

50% of the unemployed between the 
ages of 16 and 21 cannot read well 
enough to be considered functionally 
literate

Between 46% and 51% of American 
adults have an income well below the 
poverty level because of their inability 
to read

Illiteracy costs American taxpayers an 
estimated $20 billion each year

School dropouts cost our nation $240 
billion in social service expenditures 
and lost tax revenues

Literacy Data and its impact on 
Society

3 out of 5 people in American prisons can’t 
read

To determine how many prison beds will be 
needed in future years, some states actually 
base part of their projection on how well 
current elementary students are performing 
on reading tests-Illinois looks at 4th grade 
reading scores.  

85% of juvenile offenders have problems 
reading

Approximately 50% of Americans read so 
poorly that they are unable to perform simple 
tasks such as reading prescription drug labels
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What Is Happening??????

• A new study by Gallup on behalf of 
the Barbara Bush Foundation for Family 
Literacy finds that low levels of adult literacy 
could be costing the U.S. as much $2.2 trillion 
a year.

• Reading proficiency scores for American high 
school students haven’t improved since the 
1970s. (U.S. Department of Education)
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The American Diploma Project, 
• At least 28 percent of students entering two- and four-year 

colleges immediately need remedial English or math, and 
more than half will take at least one remedial course before 
graduating. Yet students taking even a single remedial 
course are 20 percent less likely to earn a bachelor's 
degree.

• While 70+ percent of high school students enter college, 
most never complete a degree. Students' preparation in 
high school is the best predictor of whether they'll end up 
with a bachelor's degree. The degree-attainment gap 
between white and minority students shrinks by half when 
all have taken similarly rigorous courses in high school.

• More than 60 percent of employers rate high-school 
graduates' skills in basic English and math as fair or poor; 
one study estimates the cost to a single state's employers 
for remedial training at nearly $40 million a year.

WE NEED TO ACT NOW!
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A WINNING VISION

Districts that look at the K-12 journey through their 
school 
– Taking the Common Core Priority standards and 

making sure that they are explicitly and systematically 
taught at each grade level.

– Each grade level knows when a standard is 
introduced, practiced, mastered, and reviewed.

– If all grade levels follow their standards, by the time 
students get into 9th grade, the curriculum could offer 
many other electives and more career and college 
ready classes.  



Time to Dream for Collaboration

Scheduling time-even paying teachers for two 
weeks before and after the school year to 
closely look at the standards and figuring out 
grade levels expectations and mastery.



Anchor Standards-LOOK AT BOLDED WORDS  

Key Ideas and Details 

1. Read closely to determine what the text says 
explicitly and to make logical inferences from it; 
cite specific textual evidence when writing or 
speaking to support conclusions drawn from the 
text.

2. Determine central ideas or themes of a text and 
analyze their development; summarize the key 
supporting details and ideas.

3. Analyze how and why individuals, events, and 
ideas develop and interact over the course of a 
text.



Reading Informational Text Standards --Grades 9-10

The CCR anchor standards and high school grade-specific standards 
work in tandem to define college and career readiness 
expectations—the former providing broad standards, the latter 
providing additional specificity.

Key Ideas and Details
RI.9-10.1. Cite strong and thorough textual evidence to support 
analysis of what the text says explicitly as well as inferences drawn 
from the text.
RI.9-10.2. Determine a central idea of a text and analyze its 
development over the course of the text, including how it emerges and 
is shaped and refined by specific details; provide an objective summary
of the text.
RI.9-10.3. Analyze how the author unfolds an analysis or series of ideas 
or events, including the order in which the points are made, how they 
are introduced and developed, and the connections that are drawn 
between them.



Anchor Standards 
Craft and Structure

4. Interpret words and phrases as they are used in 
a text, including determining technical, 
connotative, and figurative meanings, and analyze
how specific word choices shape meaning or tone.

5. Analyze the structure of texts, including how 
specific sentences, paragraphs, and larger portions 
of the text (e.g., a section, chapter, scene, or 
stanza) relate to each other and the whole.

6. Assess how point of view or purpose shapes the 
content and style of a text.



Reading Informational Text –Grades 9-10

Craft and Structure
• RI.9-10.4. Determine the meaning of words and 

phrases as they are used in a text, including figurative, 
connotative, and technical meanings; analyze the 
cumulative impact of specific word choices on meaning 
and tone (e.g., how the language of a court opinion 
differs from that of a newspaper).

• RI.9-10.5. Analyze in detail how an author’s ideas or 
claims are developed and refined by particular 
sentences, paragraphs, or larger portions of a text (e.g., 
a section or chapter).

• RI.9-10.6. Determine an author’s point of view or 
purpose in a text and analyze how an author uses 
rhetoric to advance that point of view or purpose. 



Anchor Standards
Integration of Knowledge and Ideas

7. Integrate and evaluate content presented in 
diverse formats and media, including visually and 
quantitatively, as well as in words.1

8. Delineate and evaluate the argument and specific 
claims in a text, including the validity of the 
reasoning as well as the relevance and sufficiency of 
the evidence. 

9. Analyze how two or more texts address similar 
themes or topics in order to build knowledge or to 
compare the approaches the authors take. 



Reading Informational Text  Grades 9-10

Integration of Knowledge and Ideas
RI.9-10.7. Analyze various accounts of a subject told in 
different mediums (e.g., a person’s life story in both print 
and multimedia), determining which details are 
emphasized in each account.
RI.9-10.8. Delineate and evaluate the argument and 
specific claims in a text, assessing whether the reasoning 
is valid and the evidence is relevant and sufficient; 
identify false statements and fallacious reasoning.
RI.9-10.9. Analyze seminal U.S. documents of historical 
and literary significance (e.g., Washington’s Farewell 
Address, the Gettysburg Address, Roosevelt’s Four 
Freedoms speech, King’s “Letter from Birmingham Jail”), 
including how they address related themes and concepts.



Anchor Standards
Range of Reading and Level of Text Complexity 
• 10. Read and comprehend complex literary and informational texts 

independently and proficiently.

Note on range and content of student reading
• To become college and career ready, students must grapple with works of 

exceptional craft and thought whose range extends across genres, 
cultures, and centuries.

• Such works offer profound insights into the human condition and serve as 
models for students’ own thinking and writing. 

• Along with high-quality contemporary works, these texts should be chosen 
from among seminal U.S. documents, the classics of American literature, 
and the timeless dramas of Shakespeare. 

• Through wide and deep reading of literature and literary nonfiction of 
steadily increasing sophistication, students gain a reservoir of literary and 
cultural knowledge, references, and images; the ability to evaluate 
intricate arguments; and the capacity to surmount the challenges posed 
by complex texts.



Reading Informational Text  Grades 9-10

Range of Reading and Level of Text Complexity

RI.9-10.10. By the end of grade 9, read and 
comprehend literary nonfiction in the grades 9–
10 text complexity band proficiently, with 
scaffolding as needed at the high end of the 
range.

By the end of grade 10, read and comprehend 
literary nonfiction at the high end of the grades 
9–10 text complexity band independently and 
proficiently.



Task Two-Use the Standards 
from Previous Slides  

The bolded words and the specific words in the 
standards in green explicitly tell what is expected of 
units and lessons for Reading Standards.  

Make a list of the words that should be used in your 
classroom as you prepare tasks for your students to 
participate in. 

The more we mimic the common language in the 
standards, the more success students will have with 
assessments.  



CULTURE BUILDS FROM CLIMATE
1. Does everyone believe that all students can learn?
2. Is enough time given to learn and collaborate about students and data?
3. Are the standards building your curriculum?
4. Do all teachers realize that textbooks are tools to help teach the standards?
5. Are the standards aligned so that students master them grade by grade?
6. Is there intervention curriculum set up for students who do not master grade 

level standards?
7. Do students get to collaborate 80% of the time?
8. Are all efforts, changes, and celebrations driven by data?
9. Is the goal continuous and set up for incremental improvement?
10. Do teachers work in content teams?
11. Does everyone believe that literacy instruction benefits everyone?
12. Are schedules set up for TIME for teachers to meet to discuss data 

bimonthly?
13. Is there 30 minutes of time each day to have teachers meet with students?  

This  is a time students can meet with their teacher and get reteaching on 
the subjects they are weakest in.  If all teachers cannot meet everyday, have 
certain days of the week that highlight math teachers, history teachers, ELA 
teachers etc.,  



TASK Three -Last Slide Needed 

In the last slide there were 13 important questions 
to answer.

1. Which questions are being answered in your 
district?  

2. Which ones does your district need to 
implement now or need to work on?

3. IS time an money barriers to the “real” work 
that needs to be done to move literacy scores to 
higher levels?  Tell me how your district 
addresses these questions.  



If LITERACY is the COMMITMENT OF 
EVERYONE, THEN…..

INFORMATION:
❑ Is there annual diagnostic reading assessments?
❑ Do teachers get the data on a timely basis and is it real 

time?
❑ Do the curriculum guides lend themselves to 80-85% of the 

students meeting on a Universal Screener?
❑ Do teachers use Formative Assessment daily to guide their 

instruction?
❑ Are SUMMATIVE tests used to direct the next year of 

instruction?
❑ Are Monitoring and accountability in place for evaluating 

and re-evaluating the assessment used for improvement?
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Resources and the True Budget

1. Does the budget reflect the commitment to 
LITERACY?

2. Is there money to hire an expert in literacy to lead the 
commitment?

3. Is there access to a reading specialist who can teach 
reading classes?

4. Is there intervention classes that students can enter 
and exit according to data?

5. Is the administration walking hand in hand with the 
LITERACY COMMITMENT?

6. Does the master schedule reflect the needs of 
students?

24



Task Four –What Do You Think?

• From the last 2 slides of questions, what 
questions would you like to have your district 
look into?

• What would support you in successful literacy 
for your classroom? 
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Professional Learning Opportunities

❑Strongest teachers should teach the students 
with greatest needs

❑PD should be ongoing, connected, and job 
embedded

❑All teachers should have a PD plan scheduled to 
parallel their evaluation plan

❑Teachers should show proficiency in literacy 
strategies

❑Peer coaching and observation should be 
happening to look for gaps and needs.
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Need to Knows About Literacy

❑Literacy demands change with age and grade

❑Students vary in literacy strengths and 
weaknesses

❑Texts raise specific literacy challenges

❑Need assessments for interventions that 
address literacy difficulties should be given 

❑Teaching skills need to adapt and change at 
pre-service and within our districts.  
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Differentiated Instruction
❑Multi-tiered levels of interventions should be 

happening
❑Differentiated instruction includes the 5 components of 

reading in most classrooms.
❑Additional time should be scheduled to improve 

literacy skills in ELA students outside the CORE 
curriculum they must have first.

❑Each student should have a learning plan that they 
have ownership in

❑Progress is monitored biweekly
❑Literacy courses count toward graduation for some 

students that need support and they improve. 
❑ Intervention uses text from the core classroom-It 

becomes connected to the CORE, not a separate 
program. 
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Content Area Literacy Should be.. 
❑ Embedded in classroom instruction and is a part of the 

normal day
❑ Regular and common so Students are really not aware that 

they are receiving literacy instruction
❑ That All core classes use reading and writing daily or often
❑ Provided for advanced students also
❑ Have Intervention strategies that are communicated and 

used in the common core classroom (connection)
❑Using Writing rubrics developed and used as instructional 

tools by all teachers  Common rubrics work.  Everyone 
grades the same way so students are not confused. 

❑ Student work that is looked at and discussed at team 
meetings using the rubrics that were created.

❑ Decisions made as a teaching staff, what else is needed in 
literacy instruction from the student work produced????
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Specific Challenges

Literacy demands change-Each content demands 
different literacy engagement

– Summarize texts

– Retrieve items stated in the text

– Math tests require applying well-learned procedures

– Interpret, critique texts

• Texts are longer 

– If students lack reading stamina, they give up before 
they get to items they need to retrieve
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Challenges Continued

Word complexity increases

– Increasing vocabulary demands which hinder 
students that have world recognition and fluency 
problems 

– Essential terms that are specific to content 
becomes dense

– Segmenting and pronouncing multi-syllable words 
is a stumbling block for some students

– Multi-morphemic words are difficult to figure out

• Ex.,. Sporophytes, gametophytes 

31



More Challenges Continued

Sentence complexity increases
– Complex sentences, compound sentences that 

lead to other sentences to make meaning of 
content.  

– Students must understand the transitional words 
and how they connect sentence to sentence to 
paragraphs to chapters.

– Complex of structure increases and several logical 
relationships between ideas. 

– Text structure and test features need to be 
mastered. 
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Challenges and More Challenges

Graphic Representation becomes more 
important

– Change in complexity-data tables, equations, 
illustrations, overlays, and all text features.

Conceptual challenge increases

– Synthesizing concepts from one task to another, 
build logical relationships across multiple aspects 
of a given domain with the information they glean 
from texts.  
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Text and Learning

• Texts vary widely 
across contents 

• Students change 
with competing 
roles to play across 
their daily life-

– Personal Life

– Public Life

– Personal/Social Life

It is students themselves, in the end, not 
teachers, who decide what students will 
learn. We must attend to what students are 
thinking, what their goals are, and why they 
would want to engage in learning what is 
offered in schools. 

Learning is a very personal.  

We need to be aware of progression of 
knowledge and understanding  on how they 
learn by themselves, learn with others, and 
learn with an adult by their side.  

We need to be aware of what they bring 
from their home and culture.  

There are 3 worlds in every classroom: 
the public world,  private-social world, the 
private-individual world of self talk and 
thinking. 
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What can we do?????
Specific systematic and explicit plan

1. Teach discourse markers (nonetheless, however)

2. Teach sophisticated conjunctions (although, 
unless)

3. Teach derivational morphology (hydrotherapy)

4. Teach specific words used in specific content 
and some cross over contents (those are the 
ones we want to target)

https://www.vocabulary.com/lists/243061 list is 
here 
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We can do more….
5. Become adept at teaching language, reading, 

and writings along with comprehension 
strategies specific to our content.

6. Design coursework that will include reading as a 
counted course toward college so that students 
who are weak, can become stronger and let it 
spill over into content area classes

7. Create teaching teams to support less able 
teachers

8. Build the teacher expertise in a systematic 
explicit way offering what new research and 
strategies in an ongoing process
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Teach the 8 Types of Context Clues
• Definition -connects the unknown word to a known 

word

• Example or Illustration - Uses these to describe the 
word

• Compare and Contrast -use a compare/contrast to 
define the word

• Logic –simile to the unknown word

• Root Words and Affixes -Use these to make meaning

• Grammar- provides syntactical clues that help 
hypothesize about the meaning of the word

• Cause and Effect- Words that are similes to these

• Mood and Tone  –uses the tone or mood of the word 
and how it is used in the text.
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TASK Five 
IS READING AND WRITING EVER REALLY TAUGHT TO STUDENTS?

Yes or no answer, explain how it could be 
introduced, practiced, mastered, and 
reviewed across K-12. 

We know the standards are being taught, but 
are they being mastered and reviewed? 
Content Teachers should know who is 
struggling?   
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COACHING LITERACY

• Sometimes there is someone who could drop 
out of instructor of students and begin to 
instruct and coach colleagues?

RAND Investigation
Carnegie 2008
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Some successful ideas 
• Literacy Staff Development Plan

• Word of the Week-Content words that cross 
contents

• Mandatory Monthly meetings for teacher to 
make decisions with their own data, plan, 
share, get PD, support, looking at student 
work with specific rubrics, and become 
experts
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Data that has to be looked at
• Screening Data at the beginning of the year, mid, and end of the year.
• Formative Assessments daily
• Diagnostic assessments 

– Reading words accurately
– Understanding the words’ meaning
– Fluency that focuses on comprehension
– Accessing vital background knowledge
– Processing and connecting across phrases and sentences in the text

• Achievement Assessments-State Tests
• Program Assessments
• Status Assessments NAEP  
• RISE (Reading and Inventory and Scholastic Evaluation)
• DARC (Diagnostic Assessment of Reading Comprehension)
• Data on Teachers and their expertise in Literacy 
• Formative Assessments
• Common Assessments 
• Student Performance Measures
• Anecdotal Notes that we keep on students-Nonverbals, absent days (what 

did they miss being absent), times of day that behavior occurs etc., 
41
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few of these to look at.



Organize to Get Better
1. School Culture has to be organized around 

Learning
❑ Quality Teaching is the central task

❑ Teacher feels personal responsibility for student 
learning, trust each other for support

❑ Professionalism is lived in the building

❑ Collaboration is expected

❑ Goal is incremental achievement with a warm, 
inviting, low-threat learning environment for 
students, teachers, and community.

❑ Mutual respect is the norm
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2.  Information Drives Decisions
• Data drives the instruction, scheduling, and 

interventions

• Staff receives support in gathering what they 
need to diagnose and intervene for students

• Everyone uses their formative assessment, 
meaning they do it, record it, analyze it, and 
change from it.

RESOURCES ARE ALLOCATED WISELY IN THE 
DISTRICT

❑TIME, ENERGY, MATERIALS ARE FOCUSED ON 
RAISING STUDENT ACHIEVEMENT.
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3.  INSTRUCTIONAL LEADERSHIP IS 
STRONG

• Partnership with staff to support them in efforts 
to raise student achievement

• Make hard decisions for the better of all the 
school

• Scheduling so that students who are the lowest 
have access to reading and writing support that 
will count for graduation

• Leader understands everything he/she wants 
staff to understand

• Find time for teachers to collaborate bi-monthly
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4.  TARGETED INTERVENTIONS
FOR STRUGGLING READERS AND WRITERS 

• Multi-tiered scaffolded instruction

• Logical progression of interventions based on 
different needs and learning styles

• Lowest students are provided with intense 
course work to catch them up in the CORE
– Decoding, fluency with comprehension are taught 

by teachers who are experts in reading.

• Look for minutes throughout the day to work 
with students that need reteaching.
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5.  ALL CLASSES ARE PERMEATED WITH 
A STRONG LITERACY FOCUS

• Reading and writing is woven into all content 
areas

• Content teachers know what literacy skills to 
focus on for their content needs

• Strategies are taught to teachers that help 
advanced and struggling students

• Common time that all teachers can be used 
for their expertise with all students whether 
high or low
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Some Information That May Be Useful

Please know that this training is geared toward

needs of teachers and students.

Making sure you are aware of the demands on 
students literacy is important.

These next slides might help.
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Biographies
Noticings

• Tells about a person’s life.
• The book is not about the author.
• Includes facts about a person.
• Could have a timeline of their life.
• Tells why the person is important.
• Tells what the world learned from
this person’s life.
• Might include real photographs.
What we learn from biographies:
• Birthdate • Birthplace 

• Childhood Events 
• Education • Influences 
• Family 
• Milestones 
• Accomplishments 
• Date of death 
• Cause of death 
• Impact 

www.thecurriculumcorner.com

Biographies
Text Features

• table of contents
• headings
• bold words
• photographs
• map
• diagram
• time line
• labels
• captions
• interesting facts
• glossary
• index

48

These are areas that students may 
need more instruction.

Autobiographies should be discussed too.
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Informational Text
Noticings

Text Features are needed
• teach or inform
• has facts
• table of contents
• headings
• bold words (vocabulary)
• maps
• charts
• photographs
• fast facts
• labels
• captions
• glossary
• index

Author’s Purpose
(for informational texts)

• to teach about a topic
• to explain how to do 
something
• to explain why something
happens
• to show how things are 
alike and
different
• to teach how to solve a real 
life problem
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1. Nonfiction is an important part of literacy.
2. Knowing why authors write lets students know
why they write. 



Fairy Tales
Noticings

• A make-believe story
• Has magic or spells
• Passed down by word of mouth over 
the years
• Animals act like humans
• Begin with once upon a time
• End with happily ever after
• Has a villain or trickster
• Has good guys
• Might have princes and princesses
• Takes place in a castle or forest
• Groups of 3 or 7
• A kind character is
• Mistreated

A message is the moral or
lesson learned in the story.

• Never give up
• Be patient
• Be brave
• Never give up hope
• Work first, play later
• Actions have consequences
• Don’t judge others
• It is ok to make a mistake, as
long as you fix it
• Listen to your leader
• Believe in yourself
• Two wrongs don’t make a right
• Practice makes perfect
• Beauty is only skin-deep
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The next section 

These are anchor charts that teachers put in 
their rooms to support students when they read 
or write. 

These need to be modeled for students and 
used in class by the teacher so students know 
they are expected to use them as anchors.  
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School Specialty Blog 

Teach the Soft Skills, too.  
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Respectful Talk is Important in 
Discussion and Collaboration 
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Before and after reading 
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Task Six -Videos to Use 

• https://www.youtube.com/watch?v=0eY-fkyacW0&t=42s
Rap on Elements of a Story   For JH/HS

• https://www.weareteachers.com/story-elements-videos/
Favorites or We Are Teachers for teaching story elements. 
Scroll down to find videos.

• https://www.youtube.com/watch?v=lGNKByQIF1M&t=68s
Taco and story Elements 

• https://www.youtube.com/watch?v=AXPbijjMnV8&t=14s
Fables 

• https://www.youtube.com/watch?v=Zr1xLtSMMLo&t=49s
upper grades with Kahn Academy and Story Elements

• https://www.youtube.com/watch?v=30CPmgVQNks&t=20s
Setting  in a story for older students 
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Watch one of these and tell me what information you could use from the video?
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https://www.youtube.com/watch?v=30CPmgVQNks&t=20s


Model, Practice, Embed
• Modeling a comprehension strategy inside the 

classroom for a colleague will ensure that the 
strategy is done correctly.

• Literacy Walk-Throughs should be done by peer 
educators and then set up a debrief 

• Shadowing a student for a day is invaluable for 
teachers to experience.  This knowledge begins 
the conversation of what the student experiences 
within a day at the school.  (DATA that the school 
can use)

• Literacy scope and sequence includes pre, during, 
and after strategies.
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Intervention Ideas 

• 10  7th grade students identified as needing 
additional support in literacy.

– A four week literacy rich building session.  

– From this group, some students are identified as 
needing more intense reading and writing 
intervention and they begin to set up a 90 min. 
lesson per day with teachers who loop with them 
to 8th grade.  

Best Teachers not programs make the difference.
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Other Ideas that Worked
Comprehensive Student Portfolio

1. Time is provided for Self Selected Reading 20 
minutes a day. 

2. Teachers model reading and read with the 
students

3. This reading they do independently should 
be discussed for 3 minutes.
▪ Teacher may set a question they discuss with the 

elbow partner about the book

▪ Graphic organizer might be used that they fill in 
independently
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Easing Transitions from School to School
Grade to Grade

8th graders with a low GPA, attend paired classes of 
key subjects.  English and “English for Today”  
Algebra and “Math Skills” .  These classes support 
the Core Classroom

Support teachers are in each classroom to support 
anyone struggling

Alternative process in middle school before they hit 
high school

Career Academies that focus on learning the CORE 
within the career area of interest-How cool is 
that?
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Language Standards for High School

Stand
2 

English Math Science Social Studies

Use of
print/electronics 
general dictionaries, 
thesauri and 
glossaries to 
determine the 
definition, etymology, 
spelling and usage of 
words

Use print/electronics 
specialized 
dictionaries, thesauri 
and glossaries to 
determine the 
definition, 
etymology, spelling 
and usage of words. 
Use of theorems and 
resources inclusive 
to math

Use
print/electronics 
specialized 
dictionaries, 
thesauri and 
glossaries to 
determine the 
definition, 
etymology, spelling 
and usage of 
words. 
Use of tables, like 
the periodic table.

Use
print/electronics 
specialized 
dictionaries, 
thesauri and 
glossaries to 
determine the 
definition, 
etymology, 
spelling and 
usage of words. 

Standard 1-Demonstrate control through the use of correct grammar, punctuation, 
Capitalization, and spelling.
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Standard 3
Demonstrate understanding of idiom use in Content 

English Math Science Social Studies

Identify the 
meaning of 
common idioms, as 
well as literary, 
classical, and 
biblical allusions; 
use them in oral 
and written 
communication

Homeric, 
Herculean, 
pentameter, before 
the flood

Identify the specific 
math words that 
have meaning in 
math –and words 
solely in math;  use 
them in oral and 
written 
communication

Rational, function, 
tangent, 
parallelogram

Identify the specific 
science words that 
have meaning in 
science  –and 
words solely in 
science;  use them 
in oral and written 
communication

Organic, genetic, 
dendrite, 
respiratory 

Identify the specific 
social studies words
that have meaning 
in social st –and 
words solely in 
social studies;  use 
them in oral and 
written 
communication

Napoleonic, 
oligarchy, 
carpetbaggers, 40 
acres and a mule 

COMMON CORE STANDARDS MAY DRIVE THE WORDS THAT ARE USED
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Standard 4

Recognize nuances in meanings of words;  
choose words precisely to enhance 
communication

Every subject matter texts have author bias, 
discrimination, and facts.  Words that authors 
use to create the reader’s comprehension.  
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Standard 5 

• Deals with all content to comprehend and 
communicate technical  information in oral and written 
forms, whether it be in math, science, or social studies. 

• Need assessments to see if these standards are being 
mastered. Formative Assessments mid unit

• Need to have a suggested type of strategy to use in 
each content that will help students grasp the standard 
and be able to use and communicate with it.  
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Literacy is in all texts in all Contents
Science and technology/engineering texts contain specialized 

knowledge that is organized in a specific way,
– Ex;  Scientific texts will articulate a general principle that describes a 

pattern in nature followed by evidence that supports and illustrates it.  

A variety of texts should be used, including journals, lab instructions, 
and reports.

Students need to recognize a narrative piece and an expository piece 
in a text.

Students need a clear understanding of TEXT FEATURES GRAPHS, 
CHARTS, DIAGRAMS, OVERLAYS, BULLETS, SUMMARIES, FORMULAS

Students need to know how to form opinions, recognize a fact, make 
an inference, draw conclusions, and collect evidence from the 
readings.  Then and only then, they can form and build arguments 
for or against what they are learning.
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SO, if you believe in literacy for all…
Make it a priority by:

1. Design curriculum, schedule staff so that literacy 
cuts across all content areas

2. Consensus must be made that we are all in this 
for the good of the students.

3. When hiring new staff, they must have this 
commitment

4. All teachers need to continue their literacy 
learning.

5. Encourage teachers to get advanced classes in 
literacy, even if they teach calculus.
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If you believe….
6. Align resources and offer incentives to teachers 

who will step up and become a literacy support 
teacher

7. Set up school wide screenings for all entering 
your school

8. Set up a portfolio for all struggling learners that 
is ongoing and when mastery is shown, when 
will the mastery be reviewed beyond. 

9. Make sure that students are progress monitored 
along the way and changes made if the progress 
is not adequate to the goals that were set.
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Remember 
Reading begins with PHONEMIC AWARENESS

PHONEMIC AWARENESS –manipulation of sounds only
PHONICS (alphabetics)  Sound to letter with decoding skills  -High 

Frequency words can be decoded-Sight words must be learned by 
sight-

FLUENCY-Read with speed, accuracy, and phrasing that helps with 
comprehension

Independent and instructional reading levels must be known and used 
to build fluency

VOCABULARY- Direct instruction, multiple exposures across contents, 
indirect learning, pre-instruction before reading a passage, 
restructuring when the students are having difficulty.  

ISABEL BECK and TIER TWO WORDS –Academic Vocabulary –Google It
COMPREHENSION-What to do when I don’t get it….Questioning, 

knowing roots and affixes, summarizing, using graphic organizers, 
multiple strategy use, knowing why the author even wrote the text 
or reading, how it effects them in their real life, and most of all 
knowing that all these components together, makes a reader.  If one 
is missing, then comprehension will be weak.  
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Writing, Speaking, and Listening 

Instruction that is systematic and explicit across 
K-12.

All contents requiring it in their content

All teachers looking at the reading, writing, 
speaking, and listening together and deciding 
what is needed next at their school for their 
students.
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Critical Thinking
Higher level thinking requires Direct Instruction 
• Critiquing
• Making comparisons

– Between authors
– Points of views
– Synthesizing the information

• Judging the credibility of sources
• Evaluate arguments
• Understand and convey complex information
• Exercise their rights as citizens of the U. S.
• Make and understand persuasive arguments that 

are supported by facts.
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Think about this
• The students that sit in front of you each day will become 

the citizens you prepare them to be tomorrow.
• When you are in your nursing home, what type of student 

do you want giving you medication and administering 
injections.

• Don’t you want students to question political views and 
information they view and see.  

• It really does have something TO DO WITH YOU as the 
teacher…………You can make a difference one student at a 
time. 

• Teach students to be critical readers that find evidence to 
what they read and critical thinkers so they can vote, work, 
parent, join community, and most of all take care of 
themselves in this big world.  
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Thank you for taking this
Training. 

We want students who 
are critical thinkers and 
without reading skills, we
will not have Critical 
Thinkers to vote or make 
decisions for society.
It is imperative.  It important! 



Task Seven 

This training, hopefully, gave insight and ideas  
to use in any content at any grade level.

Knowing ELA is in all contents and we are all ELA 
teachers will only support students to achieve.

What part of this training will you use in your 
classroom? Please be specific.
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