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District Mission Statement

The Cooperstown Central School District is a collaborative partnership of all home, school, and
community stakeholders founded on trust. The District will provide a caring environment in which
important and meaningful learning opportunities motivate our students to aspire to excellence.
Active curiosity, compassion and positivity are critical elements of effective teaching and learning.
Our unified mindset is one that promotes the ideals of ownership and continuous improvement.

District Enduring Goals:

DISTRICT GOAL #1
Improve measurable student achievement K-12 within a pervasive data-informed culture, using highly effective
instructional systems designed and evaluated to create an optimal learning environment dedicated to
continuous improvement.

DISTRICT GOAL #2
Promote and support responsibility, accountability and stewardship in students so that sustained, high levels
of learning are expected and attained throughout District programs.

DISTRICT GOAL #3
Uphold a culture of mutual respect and appreciation of diversity in a caring and compassionate learning
environment, inclusive of differences such as socio-economic status, learning ability, and statute-protected
status.

DISTRICT GOAL #4
Expose students to learning opportunities within and beyond the walls of Cooperstown CSD and its
community; expect students to learn and demonstrate important social competencies.

DISTRICT GOAL #5
Make social and emotional learning a priority and actively support the rigorous pursuit of personal wellness for
all students.

DISTRICT GOAL #6
Hire, develop, supervise, and evaluate a community of highly effective and collaborative faculty, administration
and staff so that they can excel at their job responsibilities to meet the learning needs of students.

DISTRICT GOAL #7
Develop, procure, maintain and improve resources (facilities, equipment, technology, materials and supplies)
with sustainability in mind so that we can meet the relevant learning needs of students with intent to the
future.

DISTRICT GOAL #8
Prepare a fiscally sound and responsible budget that addresses the needs of students and the concerns of
taxpayers while exploring alternative funding sources.

DISTRICT GOAL #9
To pursue and improve external and internal District relations, transparency and communication with our
various stakeholder groups and partners.
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The following individuals serve on the Cooperstown Central School Multi-Tiered System of
Supports (MTSS) Team, involved in the writing and planning of the District MTSS Plan:

Name Title/Position School Building

Owen Kelso Jr/Sr High School Principal Junior/Senior High School

Amy Malcuria Elementary Principal Elementary School

TBD Assistant Principal District Wide

Ramona Luettger Director of Special Education District-Wide

Meagan Coleman General Education Representative

Emily Craig Reading Specialist Elementary School

Mary Clare Roberts School Social Worker Junior/Senior High School

Steph Long Special Education Teacher Elementary School

Sarah Spross Superintendent District-Wide
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INTRODUCTION

Multi-Tiered System of Supports (MTSS) functions as a significant educational and behavioral
framework designed to identify students who may be at-risk for substandard academic performance.
It functions to intervene early by providing supplemental interventions targeted to their needs.
Students who are at-risk for academic gaps, according to Universal Screening data, will be provided
with additional, targeted instruction in a small group setting, as determined by MTSS teams in each
building. If students do not respond to the intervention(s) in place, either a new intervention will
occur or a smaller group with greater intensity of intervention will be implemented. The multiple
tiers of behavioral and social/emotional support function in the same way, with interventions
occurring from large group, to small group, to individual, with specific goals and interventions to
reach those goals. The tiers of support for behavioral and social/emotional needs occur through the
Instructional Support Teams at different grade levels. Details about the social-emotional
interventions available to students can be found in the CCS K-12 Comprehensive Guidance plan.

Multi-Tiered System of Supports (MTSS) integrates assessment and intervention within a multi-level
prevention system to maximize student achievement. With MTSS, schools can use data to identify
students at risk for poor learning outcomes, monitor student progress, provide evidence-based
interventions and adjust the intensity and nature of those interventions depending on a student’s
responsiveness, and identify students with learning disabilities. (NCRTI, 2010). While New York
State requires a Response to Intervention plan for grades K-4 in Reading, the Multi-tiered System of
Supports at CCS encompasses this regulation, and extends the support to include additional grade
levels, subjects and behavior/social/emotional needs.

The expectation is that Cooperstown Central School is to provide all students:

1. 90 minutes of ELA core instruction at the K-4 levels

● Teachers will build science and social studies content into ELA
● Professional development provided to teachers with clearly delineated expectations and

guidelines for materials, strategies, and differentiated instruction techniques
● Professional development provided to teachers in identifying characteristics of students with

learning disabilities.

2. 60 minutes of math core instruction at the K-4 levels

3. 45 minutes of ELA/Math core instruction each at the 5-6 levels

4. 42 minutes of ELA/Math core instruction each at the 7-12 levels

5. Opportunities to extend time for ELA and math instruction for struggling students in
grades 5-12, both through AIS and homework help.

● Expectations for academic intervention and for homework support will be clearly defined 5



6. Teachers need time for collaboration both within and across grade levels to increase
consistency in expectations for students and to meet the needs of struggling students in a
coordinated way.

7. Support and focused instruction in phonics and phonemic awareness for students in
Kindergarten.

8. Support and focused instruction in Social/Emotional Learning from the School Counselors,
School Psychologist and School Social Worker in kindergarten through twelfth grades

9. Support and focused interventions in ELA and math from interventionists K-12. Level of
support is based upon diagnostic and progress monitoring data.

Roles

Faculty and staff members fulfill a number of roles to support student success. All support is based
on each student’s unique learning needs. Refer to Figure 1 for a brief description of the roles and
responsibilities.

Figure 1

MTSS/IST Member Roles and Responsibilities

Building Principal Responsible for having a pulse on the academic, behavioral and
social/emotional welfare of the children

in their building. Also supported through the design of
the master schedule. Coordinate grade level and
department level meetings.

District Assistant Principal Collect input from teachers and parents to support students
through the coordination of IST meetings.

Coordinate AIS. Organize and facilitate IST meetings.

Classroom Teacher Design standards-based, developmentally appropriate instruction for students. The
classroom teacher understands the district processes and supports in place to support students who may
be facing academic, behavioral or social/emotional struggles. The classroom teacher also provides
differentiated Tier 1 interventions, as well as providing suggested interventions from an AIS or IST
meeting. Interventionists Assess and create interventions to close academic gaps in reading and math.
Provide research-based instruction in support of student goals. Collaborate
with classroom teachers to communicate growth and observations of student learning. Participate in
MTSS benchmark data, problem solving and Tier 3 meetings.
IST Team Keep minutes of meetings in Branching Minds, with meeting outcomes reported to the
classroom teacher and parent(s). IST meetings will comprise of the following roles: facilitator, recorder,
time keeper, case-manager, and coordinator. Follow-up with teachers
6



and parents to assess the effectiveness of interventions
and determine next steps.

Legislative Background

In September of 2007, the NYS Board of Regents approved multiple amendments to 8 NY Code of
Rules and Regulations that require schools to establish an RtI policy and procedures for students in
grades K -4 in the area of literacy. These amendments established a policy framework for RtI in
regulations relating to school-wide screenings, minimum components of RtI programs, parent
notification, and the use of RtI to identify students with learning disabilities. By adding Section
100.2(ii) to Part 100 of the Commissioner’s Regulations it set forth minimum requirements for using
a RtI process to determine a student’s response to research-based intervention.

Minimum Requirements. The Regents policy framework for RtI:

1. Defines RtI to minimally include:

● Appropriate instruction delivered to all students in the general education class by qualified
personnel. Appropriate instruction in reading means scientific research-based reading
programs that include explicit and systematic instruction in phonemic awareness, phonics,
vocabulary development, reading fluency (including oral reading skills) and reading
comprehension strategies.

● Screenings applied to all students in the class to identify those students who are not making
academic progress at expected rates.

● Instruction matched to student needs with increasingly intensive levels of targeted
intervention and instruction for students who do not make satisfactory progress in their
levels of performance and/or in their rate of learning to meet age or grade level standards.

● Repeated assessments of student achievement which should include curriculum based
measures to determine if interventions are resulting in student progress toward age or grade
level standards.

● The application of information about the student’s response to intervention to make
educational decisions about changes in goals, instruction and/or services and the decision to
make a referral for special education programs and/or services.

● Written notification to the parents when the student requires an intervention beyond that
provided to all students in the general education classroom that provides information about
the:
o amount and nature of student performance data that will be collected and the general

education services that will be provided;
o strategies for increasing the student’s rate of learning; and
o parents’ right to request an evaluation for special education programs and/or services

2. Requires each school district to establish a plan and policies for implementing school-wide
approaches and pre-referral interventions in order to remediate a student’s performance prior to
referral for special education, which may include the RtI process as part of a district’s school-wide
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approach. The school district must select and define the specific structure and components of its RtI
program, including, but not limited to the:

● criteria for determining the levels of intervention to be provided to students,
● types of interventions,
● amount and nature of student performance data to be collected, and
● manner and frequency for progress monitoring.

[8 NYCRR section 100.2(ii)]

Refer to Appendix I for Cooperstown CSD RtI Policy

3. Requires each school district implementing an RtI program to take appropriate steps to ensure
that staff has the knowledge and skills necessary to implement an RtI program and that such
program is implemented consistent with the specific structure and components of the model. [8
NYCRR section 100.2(ii)]

4. Authorizes the use of RtI in the State's criteria to determine learning disabilities (LD) and requires,
effective July 1, 2012, that all school districts have an RtI program in place as part of the process to
determine if a student in grades K-4 is a student with a learning disability in the area of reading.
“Effective on or after July 1, 2012, a school district shall not use the severe discrepancy criteria to
determine that a student in kindergarten through grade four has a learning disability in the area of
reading.”

[8 NYCRR section 200.4(j)]

Refer to Appendix II for Cooperstown CSD Eligibility form for Learning Disabilities

In addition to the above RtI requirements, regulations adopted by the Regents regarding screening
of students with low test scores now requires a review of the students’ instructional programs in
reading and mathematics to ensure that explicit and research validated instruction is being provided
in reading and mathematics.

● Students with low test scores must be monitored periodically through screenings and
on-going assessments of the student’s reading and mathematics abilities and skills. ● If the
student is determined to be making substandard progress in such areas of study,
instruction shall be provided that is tailored to meet the student’s individual needs with
increasingly intensive levels of targeted intervention and instruction.
● School districts must provide written notification to parents when a student requires an

intervention beyond that which is provided to the general education classroom. Such
notification shall include: information about the performance data that will be collected and
the general education services that will be provided; strategies for increasing the student’s
rate of learning; and the parents’ right to request an evaluation by the Committee on Special
Education to determine whether the student has a disability.

An RtI process as described above will meet the section 117.3 requirements to ensure a student’s
progress toward meeting the State’s standards.
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SECTION 2:

Tier 1: Core Curriculum and Classroom-Level Intervention

The classroom teacher and/or other personnel, provides Tier 1 interventions to those individual
students with academic difficulties who need additional support to achieve success in core
instruction. Tier 1 interventions are typically provided during core instruction.

Essential Element

Teachers are encouraged to provide Tier 1 interventions to any student who, with supported
data, appears to need sustained extra assistance to master core instructional material. At
minimum, however, it is an expectation that teachers will provide Tier 1 interventions to those
students who:

∙ are failing a class, course, or subject area
∙ are also receiving Tier 2 or Tier 3 supplemental intervention services ∙ Inadequate
progress based on grade level performance, as indicated by multiple measures, such as
benchmarking, NYS test scores, classroom formative assessments, etc.

Teachers at our school have two alternative ways to meet with colleagues to plan Tier 1 classroom
interventions and to schedule follow-up meetings to evaluate student progress:

∙ Consultant. The school has compiled a list of consultants available to meet with individual
teachers to help them to create and to document an intervention plan. Consultants could
include:



∙ Psychologist, administrators, counselors, social worker, special ed teacher, AIS teachers, speech therapists,
OT/PT, outside consultant
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∙ Team. Teachers can bring students to their regularly-scheduled grade-level, instructional, or
department teams to conduct intervention-planning meetings with their instructional
colleagues.

All teachers have access to a ‘toolkit’ of research-based academic-intervention and
accommodation ideas to use in assembling their Tier 1/classroom intervention plans. In
addition, teachers are encouraged to consult:

● Tiers 1-3: Internet Sources for Research-Based Interventions
● Branching Minds
● District Owned Programs 2022

Tier 1 interventions are typically implemented for 6 to 8 instructional weeks. Tier 1
interventions are performed in the general education classroom. Tier 1 interventions are
monitored at least bi-weekly to allow the teacher to determine whether interventions are
effective or should be changed. A listing of tools appropriate for classroom progress-monitoring
for a variety of student concerns appears in Table:Methods to Monitor Tier 1 (Classroom) Interventions.

Tier 2: Strategic Intervention

Our school provides Tier 2 (strategic) interventions outside of core instruction. Students are
recruited based on measures of academic performance (local data and school-wide screeners),
grouped according to shared intervention needs, and assigned to research-based intervention
programs that address those needs.

Essential Element

Groups for Tier 2 interventions are capped at 7 students. Tier 2 interventions are implemented
and reviewed at least every 6 to 8 instructional weeks. Tier 2 interventions are delivered
minimally, 3 times out of a 6 day cycle, for a minimum of 30-minute sessions.

CCSD uses intervention programs and practices in Tier 2 that have research evidence of
their effectiveness.

See Table A for a list of research based programs: District Owned Programs 2023



Intervention providers at Tier 2 monitor students’ academic progress at least bi-weekly.

Considerations of Tier 2 Intervention/Instruction for English Language Learners: 10

ELL students work with a certified ELL teacher. Instruction reflects best practices. Instruction for
ELL students is culturally and linguistically appropriate, pursuant to Part 154 of the Regulations of
the Commission of Education.

Tier 3: Intensive Intervention

Students with significant academic delays who have not responded to lesser levels of academic
support receive Tier 3 (intensive) interventions. Tier 3 intervention plans are delivered individually or
in small groups, consist of research-based elements, and are evaluated periodically to ensure that
students are making adequate progress.

At our school, an MTSS Problem-Solving Team ('MTSS Team') has been established to develop and
oversee Tier 3 intervention plans. This team uses the problem-solving model, in which a particular
student's unique intervention needs are analyzed and a customized intervention program is
developed to match that student's needs.

Essential Element

The MTSS Team is multi-disciplinary, made up of both teachers and support staff. The team:

∙ follows a consistent, structured problem-solving model during its meetings.
∙ schedules initial meetings to discuss student concerns and follow-up meetings to review student

progress and judge whether the intervention plan is effective.
∙ develops written intervention plans with sufficient detail to ensure that the intervention is

implemented with fidelity across settings and people.
∙ builds an ‘intervention bank’ of research-based intervention ideas for common student academic and

behavioral concerns.

The MTSS Team follows clear guidelines for when to accept a Tier 3 student referral. Generally, the MTSS
Team reserves its meetings for any student with serious academic and/or behavioral challenges that has failed
previously to make appropriate progress with Tier 1 (classroom) and Tier 2 (strategic) intervention services.
However, the MTSS Team can also take referrals for students in sudden crisis or otherwise requiring immediate
attention.

Groups for Tier 3 interventions are capped at 3 students. Tier 3 intervention data is reviewed at least every 6 to 8



instructional weeks. At minimum, Tier 3 interventions are delivered in 30-minute sessions, 4-5 days per week.

Intervention providers at Tier 3 monitor students’ academic progress at least weekly.

Considerations of Tier 3 Intervention/Instruction for English Language Learners (ELL): 11

ELL students work with a certified ELL teacher. Instruction reflects best practices. Instruction for
ELL students is culturally and linguistically appropriate, pursuant to Part 154 of the Regulations of the
Commission of Education.
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SECTION 3:

ASSESSMENT WITHIN ANMTSS MODEL

Tiers 2/3: Data: School-Wide Screeners for Academic Problems.

Students with academic delays eligible for Tier 2 (strategic) and Tier 3 (intensive) services are identified
through use of local data and school-wide academic screening tool(s).

Essential Elements

Local Data Sources. Data sources are reviewed at 5-week intervals throughout the school year (e.g.
grades, attendance, disciplinary referrals, etc.) These data sources were selected because they predict
student success.

At each 5-week checkpoint, our school applies a matrix (see Table 5: Matrix: Local RTI/MTSS Screening
Data) to identify students needing an MTSS response and to define what MTSS support they require.

School-Wide Screener. The school administers the Star Assessment to all students 3 times during the
year: Fall, Winter, and Spring. This screener is designed to identify students who may need additional
MTSS academic support.

Cut points for eligibility for Tier 2/Tier 3 support:

● Star Assessment Screener: Students who fall at or below the 20th percentile (Tier 2) or 10th
percentile (Tier 3)

● NYS Assessments: Students fall below the median scale score between Level 2 and 3 for the
Grades 3-8 ELA and Mathematics assessments. See cut-offs determined by SED here.

● Classroom progress monitoring data, which may include: Star, CBMs, SuperKids, Regents,
and formative assessments.

● Teacher Concern/Nomination (cannot be used as sole determining factor)



Data Analysis Team. Our school has established grade level data analysis during grade level meetings and
the responsibility is to evaluate school-wide academic screening data and local data, apply benchmark and
cut-point norms, and identify those students eligible for Tier 2 and Tier 3 academic services. The data
teams and data analysis is determined by the principal.
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Table 1: Direct Instruction Suggestions in the General-Education
Classrooms

The checklist below summarizes the essential elements of a direct-instruction approach. When
preparing lesson plans, instructors can use this resource as a 'pre-flight' checklist to make sure that
their lessons reach the widest range of diverse learners.

1. Increase Access to Instruction

Instructional Element Notes

◻ Instructional Match. Lesson content is appropriately matched to
students' abilities (Burns, VanDerHeyden, & Boice, 2008).

◻ Content Review at Lesson Start. The lesson opens with a brief review
of concepts or material that have previously been presented. (Burns,
VanDerHeyden, & Boice, 2008, Rosenshine, 2008).

◻ Preview of Lesson Goal(s).At the start of instruction,the goals of the
current day's lesson are shared (Rosenshine, 2008).

◻ Chunking of New Material.The teacher breaks new material into
small, manageable increments, 'chunks', or steps (Rosenshine, 2008).

2. Provided 'Scaffolding' Support

Instructional Element Notes

◻ Detailed Explanations & Instructions. Throughout the lesson, the
teacher provides adequate explanations and detailed instructions for all
concepts and materials being taught (Burns, VanDerHeyden, & Boice,
2008).



◻ Think-Alouds/Talk-Alouds.When presenting cognitive strategies that
cannot be observed directly, the teacher describes those strategies for
students. Verbal explanations include ‘talk-alouds’ (e.g., the teacher
describes and explains each step of a cognitive strategy) and ‘think-alouds’
(e.g., the teacher applies a cognitive strategy to a particular problem or task
and verbalizes the steps in applying the strategy) (Burns, VanDerHeyden, &
Boice, 2008, Rosenshine, 2008).

◻Work Models. The teacher makes exemplars of academicwork (e.g., essays,
completed math word problems) available to students for use as models
(Rosenshine, 2008).

◻ Active Engagement. The teacher ensures that the lesson engages the
student in ‘active accurate responding’ (Skinner, Pappas & Davis, 2005)
often enough to capture student attention and to optimize learning.

◻ Collaborative Assignments. Students have frequent opportunities to work
collaboratively--in pairs or groups. (Baker, Gersten, & Lee, 2002; Gettinger
& Seibert, 2002).
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◻ Checks for Understanding. The instructor regularly checks for student
understanding by posing frequent questions to the group (Rosenshine,
2008).

◻ Group Responding. The teacher ensures full class participation and
boosts levels of student attention by having all students respond in various
ways (e.g., choral responding, response cards, white boards) to instructor
questions (Rosenshine, 2008).

◻High Rate of Student Success.The teacher verifies that students are
experiencing at least 80% success in the lesson content to shape their
learning in the desired direction and to maintain student motivation and
engagement (Gettinger & Seibert, 2002).

◻ Brisk Rate of Instruction. The lesson moves at a brisk rate--sufficient
to hold student attention (Carnine,1976; Gettinger & Seibert, 2002).

◻ Fix-Up Strategies. Students are taught fix-up strategies (Rosenshine,
2008) for use during independent work (e.g., for defining unknown words in

reading assignments, for solving challenging math word problems).

3. Give Timely Performance Feedback



Instructional Element Notes

◻ Regular Feedback. The teacher provides timely and regular
performance feedback and corrections throughout the lesson as needed
to guide student
learning (Burns, VanDerHeyden, & Boice).

◻ Step-by-Step Checklists. For multi-step cognitive strategies, the teacher
creates checklists for students to use to self-monitor performance
(Rosenshine, 2008).

4. Provide Opportunities for Review & Practice

Instructional Element Notes

◻ Spacing of Practice Throughout Lesson.The lesson includes practice
activities spaced throughout the lesson. (e.g., through teacher demonstration;
then group practice with teacher supervision and feedback; then
independent, individual student practice) (Burns, VanDerHeyden, & Boice).

◻ Guided Practice.When teaching challenging material, the teacher
provides immediate corrective feedback to each student's response. When

the
instructor anticipates the possibility of an incorrect response, that teacher
forestalls student error through use of cues, prompts, or hints. The teacher
also tracks student response and ensures sufficient success during supervised
lessons before having students practice the new skills or knowledge
independently (Burns, VanDerHeyden, & Boice, 2008).

◻ Support for Independent Practice. The teacher ensures that students have
adequate support (e.g., clear and explicit instructions; teacher monitoring) to
be successful during independent seatwork practice activities (Rosenshine,
2008).
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◻ Distributed Practice. The teacher reviews previously taught content one
or more times over a period of several weeks or months (Pashler et al., 2007;

Rosenshine & Stevens, 1995).

Table 2: Tier 1, 2, 3: Internet Sources for



Research-Based Interventions
Listed below are Internet sources that meet the district's definition as 'research-based'. School staff
can use these links to find or evaluate academic and behavioral intervention programs and strategies
appropriate for Tiers 1-3.

Internet Intervention Source

Best Evidence Encyclopedia (http://www.bestevidence.org/ ). This site provides reviews of
evidence-based reading and math programs. The website is sponsored by the Johns Hopkins University
School of Education's Center for Data-Driven Reform in Education (CDDRE).

Evidence-Based Intervention Network (http://ebi.missouri.edu/ ). Sponsored by the School
Psychology program at the University of Missouri, this site contains academic and behavioral
intervention scripts suitable for classroom use.

Florida Center for Reading Research (http://www.fcrr.org ). This website contains a search tool to
find lesson plans to teach the five components of reading:
http://www.fcrr.org/FAIR_Search_Tool/FAIR_Search_Tool.aspx

Instructional Intervention Tools Page (http://www.rti4success.org/instructionTools ). Sponsored by the
National Center on RTI, this page provides ratings to intervention programs in reading, math, and
writing. Users can streamline their search by subject and grade level.

Intervention Central (http://www.interventioncentral.org ). The site includes a range of academic
and behavioral intervention ideas suitable for classroom use.

What Works Clearinghouse (http://ies.ed.gov/ncee/wwc/ ). Sponsored by the US Dept. of Education,
this website has two major sources of intervention information: (1) Practice Guides: These free 60-100
page guides summarize current research for teachers on intervention topics like math instruction,
reading interventions, and behavior management; (2) Program Reviews: This website reviews core
instruction and intervention programs in reading/writing, math/science, and other academic areas. The
site reviews existing studies and draws conclusions about whether specific intervention programs show
evidence of effectiveness.
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Table 3: Methods to Monitor Tier 1 (Classroom) Interventions

Teachers have a variety of tools that they can access to collect behavioral or academic information
and monitor classroom interventions. This ‘look-up’ chart provides a review of the most common
data sources and what they can measure:

Data Tool What It Is What It Can Measure



Archival
Data

Existing data routinely collected by
schools that provides useful ongoing
information about the student’s
academic or behavioral performance.

∙ Attendance
∙ Office disciplinary referrals ∙
Other aspects of behavior or
academic performance captured
in the school database

Behavior
Report
Cards

A teacher-created rating scale that
measures student classroom behaviors. A
behavior report card contains 3-4 rating
items describing goal behaviors. Each
item includes an appropriate rating scale
(e.g., Poor-Fair-Good). At the end of an
observation period, the rater fills out the
report card as a summary snapshot of
the student’s behavior.

∙ General behaviors (e.g., complies
with teacher requests; waits to
be called on before
responding)

∙ Academic ‘enabling’ behaviors
(e.g., has all necessary work
materials; writes down
homework assignment
correctly and completely, etc.)

Checklists The dividing of a larger behavioral task
or sequence into constituent steps,
sub-skills, or components. Each
checklist element is
defined in a manner that allows the
observer to make a clear judgment
(e.g., YES/NO,
COMPLETED/NOT
COMPLETED) about whether the
student is displaying it.

∙ Step-by-step cognitive strategies
∙ Behavioral routines
∙ Generalization: Target behavior

carried out across settings

Curriculu
m Based
Measures/
Assessment

A series of brief measures of basic
academic skills given under timed
conditions and scored using standardized
procedures. CBM/CBA measures often
include research-derived benchmark
norms to assist in evaluating the student’s
performance.

∙ Speed and accuracy in basic
academic skills: e.g., letter
naming, number naming,
number sense, vocabulary,
oral reading fluency, reading
comprehension (maze),
production of writing, math
fact computation

Grades Represent in letter or number form the
teacher’s formal, summary evaluation of
the student’s academic performance on
an

∙ Homework grades
∙ Test grades
∙ Quarterly report card grades

17



assignment, quiz, test, or longer span
of evaluation.

Interviews

Logs

Guided by prompts or questions, the
student periodically provides verbal
feedback about academic
performance, conduct, or other
relevant intervention targets.

Interviews are most effective when brief
and consistent in format, with structured
questions designed to elicit objective
student responses. The interviewer can
also reference specific instruments to
focus questions: e.g., checklist, rubric,
rating scale.

Written adult or student entries that
track the frequency (and perhaps
additional details) of relevant academic
performance and/or behaviors.

∙ Student routines outside of class
(e.g., use of study hall time,
homework regimen)

∙ Collecting covert information
accessible only to the
student
(e.g., a learner’s demonstration
of ability to implement
essential
steps of a cognitive strategy)

∙ Homework completion
∙ Incidents of non-compliance ∙
Student record of dates when he

or she uses a self-guided
academic intervention.

∙ Listing of student-teacher
meetings.

Observation Data on behavior or academic
performance collected during direct
observation of the student. The
objectivity and consistency of data is
often improved if the observer uses
instruments to structure the observation:
e.g., checklist, rubric, rating scale.

∙ Academic engagement
∙ Out of seat
∙ Any other observable behavior

of interest



Rubrics An instrument designed to
measure a student on complex
tasks.

In a rubric, the teacher defines the
categories that make up the important
dimensions of a task, develops written
exemplars representing mastery for
each dimension, and creates a rating
scale to be used in evaluating a
particular student's work for each
dimension.

∙ Any complex, multi-dimensional
task: e.g., participation in a

discussion; writing a research
paper; preparing and
presenting a PowerPoint;
completing and documenting
a science lab
project, etc.

Self-Monit
ori ng

The student collects information about
his or her own performance.

∙ Collecting data from settings
outside of the classroom
(e.g.,

18

The objectivity and consistency of data
collection increases if the
self-monitoring student uses a structured
instrument (e.g., behavior report card,
rubric, checklist, etc.).

self-monitoring homework
routines)

∙ Monitoring covert information
(e.g., student use of
multi-step cognitive strategy
to solve math problems)

Work
Products

Student work that reflects performance
on a series of similar in-class or
homework assignments (e.g., successive
writing assignments or ongoing math
homework). A work product is selected
because it can reflect growth in the
intervention target skill(s). The element(s)
of the work product being tracked can be
objectively measured and converted to
numeric data (e.g., percentage of
problems completed).

∙ Work completion
∙ Work accuracy
∙ Written evidence of

problem-solving steps
∙ Quality of student work (e.g., on

writing assignments)

Table 4: Matrix: Local RTI/MTSS Screening Data
These 3 data sources will be reviewed every 5 weeks to identify at-risk students. The table (matrix)



below includes the threshold for RTI/MTSS action and a listing of intervention actions for first,
second, and third consecutive identification.

Data Sources

∙ Office Disciplinary Referrals (ODRs).Whenever a student is sent from the classroom for
disciplinary reasons, a written incident report is completed. The event is entered into an
electronic database.

∙ Grades. Course grades are updated during progress reports and issuing of report cards. For
progress reports, teachers are to report a specific numeric grade for any student who is failing. ∙
Attendance. Attendance will be taken during each school period/day.

Data Source 5-Week
Threshold
Requiring
RTI/MTSS

Intervention
RTI/MTSS Action:
1stTime
RTI/MTSS Action:
2ndTime
RTI/MTSS

Action:
3rdTime
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Office
Disciplinary
Referrals (ODRs)

Grades:
At or Below
______

Attendance/
Absences

4 absences Student
Student

Tier 3:
conference

conference/
RTI/MTSS Team

parent contact/
Referral

check-in with
teachers
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SECTION 4:

PARENT NOTIFICATION

Written notification shall be provided to parents when their child requires an intervention beyond
that provided to all students in the general education classroom. Such written notice shall include



the following information:

a) The amount and nature of student performance data that will be collected and the
general education services that will be provided as part of the MTSS process;

b) Strategies for increasing the child’s rate of learning; and

c) The parents’ right to request an evaluation for special education programs and/or
services.

34 Code of Federal Regulations (CFR) Sections 300.309 and 300.311

Education Law Sections 3208, 4002, 4401, 4401-a, 4402, and 4410

8 New York Code of Rules and Regulations (NYCRR) Sections 100.2(ii), 200.2(b)(7), 200.4(j)(3)(i),
and 200.4(j)(5)(i)(g)

Considerations for Parents Whose Native Language is Not English:

● Materials for parents will be provided in their native language.

REFERENCES

NYSED RtI Guidance Document

Southeast Regional Partnership Center - ONC BOCES: Jim Wright

RtI Plans from NYS School Districts, including North Syracuse, Shenendehowa, and Cazenovia

Cooperstown Central School District Board Policies

Cooperstown BOE Policy 7618 linked here
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