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High-Quality Student Data Verification Form

Teacher Name: Evaluator Name;

Content Area(s): Grade Level(s):

List sources of High-Quality Student Data used to inform instruction. Vaiue-added data must be
used as one source if available.

1.
2

The high-quélity student data instrument used must be rigorously reviewed by locally
determined experts in the field of education to meet all of the following criteria:

AND

Align to learning standards

Measure what is intended to be measured

Be attributable to a specific teacher for course(s) and grade level(s) taught
Demonstrate evidence of student learning (achievement and/or growth)
Failow protocals for administration and scoring

Provide trustworthy results

Not offend or be driven by bias

The teacher must use the data generated from the high-quality student data instrument by:

Critically reflecting upon and analyzing avaitable data, using the information as part of an
ongoing cycle of support for student learning

Considering student learning needs and styles, identifying the strengths and weaknesses
of an entire class as well as individual students

informing instruction, adapting instruction to meet student need based upon the
information gained from the data analysis

Measuring student learning (achievement and/or growth) and progress towards achieving
state/local standards

Comments:

Teacher Signature: Date:
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Professional Growth Plan

The Professional Growth Plan helps the teacher identify areas of professional development that will enable the teacher to enhance practice. The teacher is
accountable for implementing and completing the plan. The plan must align to any district and/or building improvement plan(s). The Professional Growth Plan is
developed annually. It is to be reviewed regularly and updated as necessary based on collaborative conversations between the evaluator and the teacher.

The Professional Growth Plan should reflect the evidence available and focus an the most recent evaluation and observations. The Professional Growth Plan
should be individualized to the needs of the teacher. The school or district should provide for professional development opportunities and support the teacher by
providing resources (e.g., time, financial). The Professional Growth Plan must be clear and comprehensive. It is aligned to the most recent evaluation results and
proposes a sequence of appropriate activities leading to progress toward the goals.

Teacher Name: Evaluator Name: [[] Self-Directed [lJointly Developed [[JEvaluator Guided
{Accomplished) (Skilled) {Developing)

Choose the Domain(s) aligned to the goal(s).
[_JFocus for Learning

[ IKnowledge of Students

[JLesson Delivery

[IClassroom Environment
[[JAssessment of Student Learning
[[JProfessional Responsibilities

. - Qualitative or Quantitative Dates Discussed
Goal Statement(:s) Demanstrating Action Steps & Resources to Achieve Measurable Indicators:
Performance on Ohio Standards for the Goal(s) Evidence Indicating Progress on the Goal(s
Teaching Profession g ¥rogress ()

Describe the alignment to district and/or building improvement plan(s):

Comments:
Teacher's Signature: Date:
Evaluator's Signature: Date:

The evaluator's signature on this form verifies the proper procedures as detailed in the local contract have been followed.

Department
of Education




Pre-Conference Planning

Ohio Teacher Evaluation System 2.0

Sample Pre-Conference Questions to Guide a Coaching Conversation
The questions provided are intended to guide thinking and conversation; every question DOES NOT need to be answered and may not be relevant to

every observation.

INSTRUCTIONAL PLANNING

FOCUS FOR LEARNING ~ Minimum of 2

« What content will students know/understand? What skills will they
demonstrate?

e How has high-quality student data been utilized to set developmentally
appropriate goals for student learning?

¢ What connections does this lesson make to previous and future
learning, to other disciplines, to real life and/or possible careers?

« How do the activities, assessments and resources align with student
needs, school and district priorities, and Ohio's Learning Standards?

KNOWLEDGE OF STUDENTS Vinimum of 2

e  What should the evaluator know about the student population?

¢ How was it determined that this is a developmentally appropriate
learning activity?

¢ How does this lesson connect to students’ experiences and/or culture?

INSTRUCTION AND ASSESSMENT

LESSON DELIVERY Minimum of 3

e How will the goals for learning be communicated to students?

e«  What questioning techniques will be used to check for understanding
and encourage higher-level thinking?

e What collaborative and whole class instructional strategies will be used
to engage all students?

o How will feedback be used to support student learning?
What opportunities for student choice about learning paths and/or ways
to demonstrate learning will be offered?
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CLASSROOM ENVIRONMENT Minimum of 2

« How do you demonstrate regard for student perspectives, experiences
and culture?

e How do you ensure interactions are respectful and supportive?

« How are students involved in establishing and maintaining classroom
routines and procedures?

ASSESSMENT OF STUDENT LEARNING  Minimum of &

e How will you check for student understanding during the lesson?
What potential learning obstacles might students encounter?

What different methods of assessment are used in this lesson?

How will you use assessment data to inform your next steps?

What evidence does high-quality student data provide about student
learning?

PROFESSIONALISM

PROFESSIONAL RESPONSIBILITIES Minimum of 2

e Discuss ways you reflect on and analyze your teaching.

e How do you collaborate with colleagues to improve student learning and
instructional practice?

e How do you promote two-way communication with students? With
families?




Post-Conference Planning

The goal for the conference leader is to cognitively coach the teacher through the use of reflective
questions.

Considerations
Before deciding which reflective questions are best matched to the educator’s performance and
goals, consider the following:
« What focus area(s) might be/were identified after the Formal Holistic Observation? What
evidence has been demonstrated to support growth in the focus area(s)?
* What are the teacher's goals on the Professional Growth Plan (PGP)? Do the measurable
indicators identified on the PGP demonstrate progress on the plan?
» What does the teacher’s high-quality student data (HQSD) demonstrate about instruction and
student learning?
* How has the teacher provided evidence of use of the HQSD to impact student learning and
teacher practice?
*+  What further supports might this teacher need to enhance practice and demonstrate growth?

Reflective Questions
The number and type of focus area(s) (strength and/or area of growth) are determined locally.
* Record 3 to 5 reflective questions aligned to the identified focus area(s) that would enhance a
strength and/or support an area of growth.
1

2
3
4.
5
Three Key Elements of the Instructional Post-Conference
Conducting the Post-Conference
1. Introduction/Greeting/Establish Length
+ Review Conference Process
* General Impression Question: “How do you think the lesson went?”
2. Focus area(s)
« Discuss identified focus area(s)
= Ask self-reflection question/s
* Provide evidence from notes
» Share resources and supports

3. Present evidence and rating connected to the rubric.
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Overview: Walkthroughs/Informal Observations:
Observations of teaching provide important evidence when assessing a teacher’s performance and
effectiveness. As an evaluator observes a teacher engaging students in learning, valuable evidence
may be collected on multiple levels. While many of these interactions may take place in the
classroom, a more formal instructional setting, it should be noted that evidence of teacher practice is
visible in many settings. Some teacher behaviors are observable in the classroom while other
evidence may be obtained from formal conferences, informal conversations, and evidence of practice,
as well as input from colleagues, parents/guardians and students.
As part of the observation process, ongoing communication and collaboration between evaluator and
teacher help foster a productive professional relationship that is supportive and enhances a teacher's
professional growth and development.
A walkthrough/informal observation is a
* Tool to inform evaluation that provides the opportunity to gather evidence of instruction over a
series of short classroom visits;
+ Method to allow evaluators opportunity to gather additional evidence on identified focus area(s)
to enhance teacher practice;
+ Process for giving targeted evidence-based feedback to teachers: and
* Means for evaluators to visit classrooms more frequently and more purposefully.

As part of the teacher evaluation system, walkthroughs/informal observations should, whenever
possible, be focused on gathering evidence related to the teacher's identified focus area(s). However,
evaluators are not limited to only collecting evidence on the identified focus area(s). Evaluators must
ensure they have sufficient evidence to provide a Final Holistic Rating at the end of the evaluation
cycle.

Guidelines for Walkthroughs/Informal Observations

Informally Observe Teachers
Teachers who are fully evaluated will have a minimum of two walkthroughs. Walkthroughs are
informal observations less than 30 minutes; these may be announced or unannounced.

Informally Observe Often
The evaluator’s presence in the classroom should send a positive message to teachers. Conducting

walkthroughs consistently and frequently can have a positive impact on teacher practice and student
learning. Find time to observe teachers at varying times of the day because what occurs in the

morning can be different from what occurs in the afternoon.

Focusing on Identified Areas for Support
Focus area(s) may be determined during the required conference following the first Formal Holistic
Observation or during the previous year's Final Summative Conference. The focus may be area(s) of
relative strength and/or area(s) for improvement. Determination of focus area(s) should mirror the
level of autonomy used to develop Professional Growth Plans:

» Teachers rated Accomplished - Self-Directed by teacher

» Teachers rated Skilled — Jointly determined by teacher and evaluator

+ Teachers rated Developing — Guided by evaluator

FINAL March 27, 2020



» Teachers rated Ineffective — Determined by evaluator

Evidence gathered during walkthroughs that occur after the Formal Holistic Observation should be
focused on the teacher's identified area(s) for support when applicable. Evaluators are not limited to
collecting evidence on the identified focus area(s). Evaluators must ensure they have sufficient
evidence to provide a Final Holistic Rating at the end of the evaluation cycle.

Make Time to Follow Up

Follow-up communication to walkthroughs is a critical component. Follow-up will often be in writing,
but the evaluator should extend to the teacher an invitation to discuss any comments provided
face-to-face. The evaluator may also offer resources to support teachers in enhancing their practice.
If possible, evaluators should follow up with the teacher on either the same day or the next day. To
Impact practice, teachers should receive feedback in a timely manner.

Teacher-Driven Observations

While it is recognized that evaluators have many demands on their time, encouraging teachers to
identify instructional periods for the evaluator to observe can be a means for the evaluator to collect
evidence related to the teacher's identified focus area(s).

Types of Data

Data collected as evidence of teacher practice may be guantitative, qualitative, or a combination of
both. Quantitative data includes measures of values or counts expressed as numbers. For example,
the evaluator could use a checklist to tally the types of questions asked (higher versus lower levels).
The evaluator might also chart the number and types of assessments used. Qualitative data can
include scripted notes detailing patterns of activities, feedback shared and events observed. In both
cases, accuracy is essential to ensure the credibility of the process and the evaluator.

FINAL March 27, 2020



Walkthrough: General Form

Teacher Name:

Evaluator Name:

Directions: This form serves as a record of a walkthrough by the teacher's evaluator. The evaluator will likely not cbserve

Grade(s)/Subject Area(s):

Time Walkthrough Begins:

Date:

Time Walkthrough Ends:

all the teaching elements listed below in any one informal observation, nor is this an exhaustive list of evidence that may
be observed. This record, along with records of additional informal observations, will be used to inform the holistic

evaluation of the teacher.

EVALUATOR OBSERVATIONS

O Teacher is consistent and effective in communicating
appropriate, needs-based, differentiated learning goals

LI Communication strategies and questioning techniques
check for understanding and encourage higher-level
thinking

O _Instructional time is used effectively

0 Information is presented in multiple formats

L1 Teacher combines collaborative and whole class
learning opportunities

1 Routines, procedures and transitions are consistent,
effective and maximize instructional time

0 Rapport and expectations for respectful, supportive
and caring interactions with and among students and
the teacher are evident

01 Feedback is substantive, specific, timely and supports
student learning

1 Lesson makes clear and coherent connections with
student prior learning and future learning

O Teacher selects, develops and uses multiple
assessments

0

Teacher demonstrates content knowledge and uses
content-specific language and strategies to engage
students

O Teacher uses differentiated instructional strategies and
resources for groups of students

o Other:

0 Other:

Identified Focus Area(s) and Aligned Evidence, if Applicable:

Evaluator Summary Comments:

Evaluator Signature:

FINAL March 27, 2020

 Photocopy to Teacher




Walkthrough: Open-Ended Form

Teacher Name: Grade(s)/Subject Area(s): Date:
Evaluator Name: Time Walkthrough Begins: Time Walkthrough Ends:
OBSERVATIONS

Evaluator Summary Comments:

Evaluator Signature: o Photocopy to Teacher

FINAL March 27, 2020
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\d&* 2023-2024 OTES 2.0 Timeline for Observations
o

7

Week of Aug. 28
HQSD Verification Form

Due Sept. 8 Professional Growth Plan

Within a week of Pre Conference if the teacher is on a full evaluation cycle
evaluation

By Dec. 31 1st- Holistic Observation- announced (MIN. OF 30 MINUTES)
Within 10 days of the | Post Conference

evaluation

By Dec. 31 1st- Formal Walkthrough

By March 31 2nd-Formal Focused Observation-unannounced (MIN. OF 30 MINUTES)
Within 10 days of the | Post Conference

evaluation

By March 31 2nd-Formal Walkthrough

By May 1 3rd- Formal observation (if needed) (MIN. OF 30 MINUTES)

Within 10 days of the | Post Conference
evaluation

Summative Rating May 10
Due

Written Notice of non | June 1
renewal will be
provided by ...

Professional Growth Plans are due to building administrators by the Friday after Labor Day

o PGP Meetings between building administrators and teachers must take place before the third Monday

in October

Full cycle -At least 2 formal observations and formal walkthroughs- 1 per semester
One formal observation must have 24-hour notice
First observation must be preceded by a pre-conference ( if the teacher is on a full evaluation cycle)
Teachers may request 1 postponement per year (if personal circumstances occur and if a delay would not
result in an administrator missing a deadline) The teacher must get approval from the evaluator
Post-conference within 10 days of observation
Teachers earning “Accomplished” rating may be evaluated every 3 years
Teachers earning “Skilled” rating may be evaluated every 2 years
The Board may elect not to evaluate a teacher who was on leave from the School District for fifty percent
(50%) or more of the school year.
A teacher new to the District or any teacher on a limited contract who is under consideration for renewal/non
renewal shall receive at least three (3) formal observations in addition to periodic (at least two (2) classroom
walkthroughs unless the Superintendent waives the third observation.
Non renewal- BOE act by May 21, 2024

o Workshop May 7, 2024

o Do 3rd eval in April.



¢ EachChildOurFuture

Ohio Teacher Evaluation System (OTES 2.0) Framework*

The State Board of Education values the importance of promoting educator professional growth that leads to
improved instructional performance and student learning. OTES 2.0 is a professional growth model and is intended to
be used to continually assist educators in enhancing teacher performance. An effective professional growth model
considers a teacher's instructional strengths, while supporting identified areas for improvement according to the
profile of each educator. This process is to be collaborative, ongoing and supportive of the professional growth of the
teacher.

Each teacher will be evaluated according to Ohio Revised Code and the Ohio Teacher Evaluation Framework, which
is aligned with the Ohio Standards for the Teaching Profession adopted under state law. Using multiple factors set
forth in the Framework, the teacher’s Final Holistic Rating will be based upon a combination of informal and formal
observations and supporting evidence using the Teacher Performance Evaluation Rubric.
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Essential components of the full evaluation consist of a Professional Growth Plan or Improvement Plan, two required
conferences, two formal observations of at least 30 minutes each and at least two classroom walkthroughs. See details
below:

» One Formal Holistic Observation, followed by a conference;

» Walkthroughs - with an emphasis on identified focus area(s) when applicable;

» One Formal Focused Observation — with an emphasis on identified focus area(s); and

« One Summative Conference.

Bernfacoimmnal fCemoartbs aivel
Froressional Groy 11

Either a Professional Growth Plan or an Improvement Plan will be developed annually. Each plan will be:
» Based upon the results of the evaluation; and
« Aligned to any existing school district or building improvement plan.



' EachChildOurFuture

The local board of education may elect to evaluate less frequently each teacher rated Accomplished on the teacher's
most recent evaluation once every three years, provided the teacher submits a self-directed Professional Growth Plan™*
to the evaluator, and the evaluator determines the teacher is making progress on that plan. The Professional Growth
Pian shall focus on the most recent evaluation and observations. Less frequent evaluations must include one observation
and one conference. Teachers with ratings of Accomplished may choose their credentialed evaluator for the evaluation
cycle.

The local board of education may evaluate less frequently each teacher rated Skilled on the teacher's most recent
evaluation once every two years, provided the teacher and evaluator jointly develop a Professional Growth Plan** for
the teacher, and the evaluator determines the teacher is making progress on that plan. The Professional Growth Plan
shall focus on the most recent evaluation and observations. Less frequent evaluations must include one observation and
one conference. Teachers with ratings of Skilled may have input on the selection of their credentialed evaiuator for the
evaluation cycle.

A teacher with a Final Holistic Rating of Developing will develop a Professional Growth Plan** that is guided by
the assigned credentialed evaluator.

A teacher with a Final Holistic Rating of Ineffective will be placed on an Improvement Pian developed by the
assigned credentialed evaluator.
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Choosing and using high-quality student data (HQSD) to guide instructional decisions and meet student learning needs
is key in making sound instructional decisions for students. The teacher evaluation will use at least two measures of
district determined high-quality student data to provide evidence of student learning attributable to the teacher
being evaluated. When applicable to the grade level or subject area taught by a teacher, HQSD shall include the
value-added progress dimension and the teacher shall use at least one other measure of HQSD to demonstrate student
learning. HQSD may be used as evidence in any component of the evaluation where applicable.

It is recognized there are many types of data that can be used to support student learning, and the data include much
more than just test scores These types of data and their uses are important and should continue to be used to guide
instruction and address the needs of the whole child but may not meet the definition of high-quality student data for
the purpose of teacher evaluation.

The high-quality student data instrument used must be rigorously reviewed by locally determined experts in
the field of education to meet all of the following criteria:

Align to learning standards

Measure what is intended to be measured

Be attributable to a specific teacher for course(s) and grade level(s) taught
Demonstrate evidence of student learning (achievement and/or growth)
Follow protocols for administration and scoring

Provide trustworthy results

Not offend or be driven by bias

AND the teacher must use the data generated from the high-quality student data instrument by:

Critically reflecting upon and analyzing available data, using the information as part of an ongeing cycle of support
for student learning
Considering student learning needs and styles, identifying the strengths and weaknesses of an entire class, as



Informing instruction and adapting instruction to meet student need based upon the information gained from the
data analysis
Measuring student learning (achi nt and/or growth) and progress towards achieving state and local

# EachChildOurFuture
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Teachers must be provided with a written report of the resuits of their evaluation.

Additionally, at the local level, the board of education will include in its evaluation policy procedures for using the
evaluation results for retention and promotion decisions and removal of poorly performing teachers. Seniority will not
be the basis for teacher retention decisions, except when deciding between teachers who have comparable
evaluations.

The local board of education will provide for the allocation of financial resources to support professional development for
all teachers. The local board of education will also ensure that poorly performing teachers are provided with professional
development to accelerate and continue teacher growth.

LEGAL REFS. ORC 3319.111; 3319.112



* The Ohio Teacher Evaluation System 2.0 Frameworl represents the required basic structure of the teacher evaluation system.
For additional guidance, please see the Ohio Teacher Evaluation System 2.0 Model,_which provides definitions of terms, detailed

suggested implementation, and best practices for evaluating teachers in Chio.
**Districts have discrelion to place any teacher on an Improvement Plan at any time based on deficiencies in any individual

component of the evaluation system. However, the notice requirements for being placed on an Improvement Plan, the components
of the plan and the implemsntation process for the plan may be subject to the terms of a collective bargaining agreement.



Ohio Teacher Evaluation System

Teacher Performance Evaluation Rubric

Assessment of Teacher Performance

The Teacher Performance Evaluation Rubric is to be scored holistically. This means evaluators will assess which level provides the best overall description of the teacher.
The rating process is to occur on completion of each 30-minute observation and post-conference. To determine the rating for each 30-minute observation, the evaluator is to
consider evidence gathered during the pre-conference, observation, post-conference and classroom walkthroughs, if applicable. Note that when completing the performance
rubric, evaluators are not expected to gather evidence on all indicators for each observation cycle. Likewise, teachers may, but are not required to, bring additional pieces of
evidence lo address all indicators. The professionalism section of the rubric may use evidence collected during the pre-conferences and post-conferences as well as

information from the Professional Growth and/or Improvement Plan, if applicable.

ORGANIZATIONAL AREA: INSTRUCTIONAL PLANNING

Domains Components
Ineffective Developing Skilled Accomplished
FOCUS FOR Use of High- | The teacher does not The teacher uses one The teacher thoroughly and | The teacher thoroughly and
LEARNING Quality use high-quality student | source of high-quality correctly analyzes patterns | correctly analyzes trends and
(Standard 1: Student Data | data to develop student data and attempts | in at least two sources of patterns in at least two sources of
Students, measurable and to analyze patterns to high-quality student data to | high-quality student data to
Standard 2: Element 1.1 developmentally develop measurable and develop measurable and develop measurable and
Content, Element 1.2 appropriate student developmentally developmentally developmentally appropriate
Standard 3: Element 1.3 growth goal(s). appropriate student growth | appropriate student growth | student growth goal(s) and
Assessment, Element 3.3 goal(s). The analysis may | goal(s) and monitors monitors student progress toward
Standard 4: be incomplete or student progress toward goal(s).
Instruction) inaccurate. goal(s).
The teacher plans for the
Possible Sources facilitation of developmentally
of Evidence: appropriate student data collection
pre-conference, and strategies to assist in student
artifacts, goal setting and progress
pO'foOIlOS. monitoring.
analysis of student
data, Connections | The teacher plans The teacher plans lessons | The teacher plans lessons The teacher plans lessons that
lesson plans, to prior and lessons that that attempt to make that intentionally make clear | intentionally make clear and
student surveys, | future demonstrate no connections with student and coherent connections coherent connections with student
common learning connections to student | prior learning or future with student prior learning prior and future learning and
assessments prior learning or future | learning. These and future learning and includes strategies that
Element 1.2 learning. connections are not clear. | includes strategies that communicate the connections to
Element 2.1 communicate the students - among lesson content,
Element 2.2 connections to students. other disciplines and/or real-world
Element 2.4 experiences. The teacher plans
Element 2.5 lessons that use the input and

FINAL March 27, 2020
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ORGANIZATIONAL AREA: INSTRUCTIONAL PLANNING

Domains Components
ineffective Developing Skilled Accomplished
contributions of families,
colleagues and/or other
professionals to understand each
student's prior knowledge while
supporting the student’s
development.
Connections | The teacher's The teacher's instructional | The teacher's instructional The teacher's instructional plan
to state instructional plan does plan references Ohio’s plan incorporates activities, | incorporates
standards not reference Ohio's Learning Standards, but assessments and activities, assessments and
and district Leaming Standards. goals and activities do not | resources, including resources, including available
priorities align with student needs, available technology, that technology. that align with student
school and district align with student needs, needs, school and district
Element 2.3 priorities or the standards. | school and district pricrities, | priorities, and Ohio's Learning
Element 4.1 and Ohio's Learning Standards.
Element4.7 Standards.
The teacher participates in
studying and evaluating advances
in content and/or provides input on
schoeol and district curriculum.
KNOWLEDGE OF | Planning The teacher's The teacher's insfructional | The teacher’s instructional The teacher's instructional plan
STUDENTS instruction instructional plan plan makes minimal plan reflects connections to | reflects consistent connections to
(Standard 1: for the whole | makes no connections | connections to student student experiences, student experiences, culture and
Students, child to and the teacher is experiences, culture, culture and developmental developmental characteristics.
Standard 4: not familiar with student | developmental characteristics. These may | These may include prior learning,
Instruction, Element 1.2 experiences, culture, characteristics or student | include prior learning, abilities, strengths, needs,
Standard 6: Element 1.4 developmental backgrounds. abilities, strengths, needs, individual talents, backgrounds,
Collaboration Element 1.5 characteristics or talents, backgrounds, skills, | skills, language proficiency and
and Element 4.2 backgrounds. language proficiency and interests. The instructional plan
Communication) | Element 4.4 interests. draws upon input from school
Element 6.4 professionals and outside

Paossible Sources
of Evidence:
analysis of student
data,
pre-conference,
artifacts, student
surveys

resources.

FINAL March 27, 2020
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ORGANIZATIONAL AREA: INSTRUCTION AND ASSESSMENT

Domains Components
Ineffective Developing Skilled Accomplished
LESSON Communi- The teacher does not The teacher inconsistently The teacher is consistent The teacher is consistent and
DELIVERY cation with communicate learning communicates learning and effective in effective in communicating
(Standard 2: students goals and expectations goals, expectations for communicating appropriate, | differentiated learning goals
Content, for mastery and does not | mastery and models of needs-based, differentiated | (such as needs based, interest
Standard 3: Element 2.2 model exemplary exemplary performance to learning goals, expectations | based, strength based),
Assessment, Element 4.3 performance to students. | students. There is limited for mastery and models of expectations for mastery and
Standard 4: Element 4.6 Students cannot discern | use of differentiated learning | exemplary performance to models of exemplary
Instruction, Element 6.1 learning goals. goals. students. performance to students
Standard 5: Differentiated learning through multiple communication
Learning goals are not used. techniques.
Environment,
Standard 6:
Collaboration The teacher does not The teacher demonstrates The teacher consistently The teacher consistently
and demonstrate content some content knowledge by | demonstrates content demonstrates content

Communication)

Possible Sources
of Evidence:
pre-conference,
post-conference,
formal
observation,
classroom walk-
throughs/informal
observations,
peer review

knowledge by using

content-specific,
developmentally

appropriate language or

content-specific

strategies. There is no
student engagement.

The teacher does not
give students feedback.

using limited content-
specific, developmentally
appropriate language and
limited content-specific
strategies. Students
demonstrate little
engagement in the lesson.

Feedback to students is
general, occasional or
limited and may not always
support student learning.

knowledge by using
content-specific,
developmentally
appropriate language and
content-specific strategies
to engage students.

The teacher’s
communication strategies
and questioning techniques
check for understanding
and encourage higher-level
thinking.

The teacher gives students
substantive, specific and
timely feedback to support
their learning.

knowledge by using content-
specific, developmentally
appropriate language and
content-specific strategies to
engage students. The teacher's
communication strategies and
questioning techniques engage
students in higher-level and
creative thinking and stimulate
student-to-student interactions.

The teacher gives students
substantive, specific and timely
feedback to support individual
student learning. The teacher
gives students opportunities to
engage in self-assessment,
provide feedback to each other
and reflect on their own
strengths and challenges.

S
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ORGANIZATIONAL AREA: INSTRUCTION AND ASSESSMENT

Domains Components
Ineffective Developing Skilled Accomplished
Monitoring The teacher fails to The teacher inconsistently The teacher consistently The teacher consistently
student monitor and address monitors or incorrectly monitors and addresses monitors, addresses, articulates
understanding | student confusion and addresses student confusion | common student confusion | and anticipates individual
misconceptions. and misconceptions. and misconceptions by student confusion or
Element 3.2 presenting information in misconceptions by presenting
Element 3.3 multiple formats and information in multiple formats
clarifying content as he or and clarifying content as he or
she sees challenges. she sees challenges.
Student- Learning is entirely Learning is primarily teacher | Learning is a balance Learning is primarily self-
centered teacher directed. directed. Students between teacher-directed directed with the teacher in the
learning Students are not participate in whole class instruction and student- role of facilitator encouraging
LESSON participating in learning learning activities. directed interaction as students to apply their
DELIVERY Element 3.5 activities. students apply their knowledge and skills as
(continued) Element 4.5 knowledge and skills as developmentally appropriate.
Element 4.6 developmentally The teacher encourages
Element 5.3 appropriate. The teacher students to persist in the
Element 5.4 effectively combines learning tasks. The teacher

There are no
opportunities for student
choice about what will
be learned and how
learning will be
demonstrated. There is
no evidence of
differentiated
instructional strategies
or resources.,

There are few opportunities
for student choice about
what will be learned and how
learning will be
demonstrated. The teacher
uses limited differentiated
instructional strategies or
resources.

collaborative and whole
class learning opportunities
to maximize student
learning.

Teacher gives opportunities
for student choice about
student learning paths or
ways to demonstrate their
learning. Teacher uses
differentiated instructional
strategies and resources for
groups of students.

effectively combines
independent, collaborative and
whole class learning
opportunities to maximize
student leamning.

Teacher routinely promotes
opportunities for students to
actively take part in developing
goals toward mastery, and
students are responsible for
deciding how to demonstrate
their learning. Instructional
strategies, pacing and
resources are differentiated to
make the lesson accessible and
challenging for all students,
while supporting the various
learning needs of individual
students.
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ORGANIZATIONAL AREA: INSTRUCTION AND ASSESSMENT

DOMAINS Components
Ineffective Developing Skilled Accomplished
CLASSROOM Classroom The teacher has not The teacher establishes The teacher consistently uses | The teacher and students have
ENVIRONMENT | routines and | established routines routines and procedures but | routines, procedures and collaboratively established
(Standard 1: procedures and procedures. uses them inconsistently. transitions that effectively consistent use of routines,
Students, Effective transitions Transitions are sometimes maximize instructional time. procedures and transitions that are
Standard 5: Element 5.5 are not evident, ineffective, resulting in a loss | On-task behavior is evident. effective in maximizing
Learning resulting in a of instructional time. Off-task | Students assume appropriate | instructional time. On-task
Environment) significant loss of behavior is sometimes levels of responsibility for behavior is evident and ensured
instructional time and | evident. The teacher makes | effective operation of the by students. Students initiate
Possible Sources frequent off-task decisions about classroom classroom. responsibility for effective
of Evidence: behavior, operations. operation of the classroom.
pre-conference, Classroom There is no evidence | There is some evidence of There is consistent evidence | The teacher intentionally creates a
post-conference, | climate and of rapport or rapport and expectations for | of rapport and expectations classroom environment that shows
formal cultural expectations for respectful, supportive and for respectful, supportive and | consistent evidence of rapport and
observation, competency | respectful, supportive | caring interactions with and | caring interactions with and expectations for respectful,
classroom walk- and caring among students and the among students and the supportive and caring interactions
throughs/informal | Element 1.4 interactions with and | teacher. teacher. with and among students and the
observations, Element 5.1 among students and teacher.
peer review, Element 5.2 the teacher.

student surveys

There is no
demonstration of
regard for student
perspectives,
experiences and
culture. The teacher
does not address
needs related to
student sense of well-
being.

There is inconsistent
demonstration of regard for
student perspectives,
experiences and culture.
The teacher is aware of
needs related to student
sense of well-being but does
not address them effectively.

There is demonstration of
regard for student
perspectives, experiences
and culture. The teacher
models expectations and
behaviors that create a
positive climate of openness,
respect and care. The
teacher anticipates and
effectively addresses needs
related to student sense of
well-being.

There is demonstration of regard
for student perspectives,
experiences and culture. The
teacher models expectations and
behaviors that create a positive
climate of openness, respect and
care. The teacher anticipates and
effectively addresses needs
related to student sense of well-
being. The teacher seeks and is
receptive to the thoughts and
opinions of individual students and
the class. When appropriate, the
teacher includes other school
professionals and/or community
resources to ensure all students
are recognized and valued.
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ORGANIZATIONAL AREA: INSTRUCTION AND ASSESSMENT

DOMAINS Components
Ineffective Developing Skilled Accomplished
ASSESSMENT Use of The teacher does not | The teacher makes limited The teacher selects, The teacher intentionally and
OF STUDENT assessments | use varied use of varied assessments. | develops and uses multiple strategically selects, develops and
LEARNING assessments. assessments, including uses multiple assessments,
(Standard 1: Element 3.1 routine use of various including routine use of various
Students, Element 3.2 diagnostic, formative and diagnostic, formative and
Standard 3: Element 3.3 summative assessments. summative assessments. The
Assessment) Element 3.4 teacher offers differentiated
assessment choices to meet the
Possible Sources full range of student needs.
of Evidence:
pre-conference, The teacher fails to The teacher attempts to The teacher analyzes The teacher analyzes data trends
formal analyze data and analyze data and modify patterns to measure targeted | and patterns to measure targeted
observation, makes little or no instruction, though the student iearning, anticipate student learning, anticipate
classroom walk- attempt to modify modifications do not meet learning obstacles, modify learning obstacles, modify
throughs/informat instruction to meet student needs. instruction and differentiate to | instruction and differentiate to
obseivations, student needs. meet the needs of groups of meet individual student needs.
assessmenis, students.
student portfolios,
post-conference The teacher does not | The teacher shares The teacher shares evidence | The teacher shares evidence of
share evidence of evidence of student learning | of student learning with student learning with colleagues,
student learning with | with students. parents and students to plan parents and students to
students. instruction to meet student collaboratively plan instruction to
needs. meet individual student needs.
Evidence of | The teacher's The teacher uses one The teacher uses at least two | The teacher uses at least two
student assessment data source of high-quality sources of high-quality sources of high-quality student
learning demonstrates no student data to demonstrate | student data to demonstrate data to demonstrate growth and/or
evidence of growth clear evidence of growth and/or achievement achievement over time, showing
Element 1.3 and/or achievement appropriate growth and/or over time, showing clear clear evidence of above expected
over time for most achievement over time for evidence of expected growth | growth and/or achievement for
students. some students. and/or achievement for most | most students.
students.
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ORGANIZATIONAL AREA: PROFESSIONALISM

Domains Components
Ineffective Developing Skilled Accomplished
PROFESSIONAL | Communication | The teacher does The teacher inconsistently | The teacher uses effective The teacher uses multiple effective
RESPONSIBILITIES | and not communicate or unsuccessfully uses and appropriate and appropriate communication
(Standard 6: collaboration with students and communication and communication and and engagement strategies with

Collaboration and
Communication,
Standard 7:
Professional
Responsibility and
Growth)

Possible Sources of
Evidence:
Professional Growth
Plan or
Improvement Plan,
pre-conference,
post-conference,
artifacts, self-
assessment,
peer review

with families

Element 6.1
Element 6.2

families.

engagement strategies
with students and
families. These do not
contribute adequately to
student learning, well-
being and development.

engagement strategies with
students and families,
resulting in partnerships that
contribute to student
learning, well-being and
development.

individual students and families.
These ongoing strategies promote
two-way communication, active
participation and partnerships that
contribute to each student’s
learning, well-being and
development.

Communication
and
collaboration
with colleagues

Element 6.3

The teacher does
not communicate

and/or collaborate
with colleagues.

The teacher inconsistently
or unsuccessfully
communicates and/or
collaborates with
colleagues, resulting in
limited improvement of
professional practice.

The teacher effectively
communicates and
collaborates with colleagues
to examine instructional
practice and analyze
patterns in student work and
student data to identify and
implement targeted
strategies for improving
professional practice.

The teacher initiates effective
communication and collaboration
with colleagues outside the
classroom, resulting in
improvements in student learning,
individual practice, school practice
and/or the teaching profession.

District policies
and
professional
responsibilities

Element 7.1

The teacher
demonstrates a lack
of understanding
and regard for
district policies,
state and federal
regulations, and the
Licensure Code of
Professional
Conduct for Ohio
Educators.

The teacher
demonstrates minimal
understanding of district
policies, state and federal
regulations, and the
Licensure Code of
Professional Conduct for
Ohio Educators.

The teacher demonstrates
understanding by following
district policies, state and
federal regulations, and the
Licensure Code of
Professional Conduct for
Ohio Educators.

The teacher demonstrates
understanding by following district
policies, state and federal
regulations, and the Licensure
Code of Professional Conduct for
Ohio Educators.

The teacher exemplifies effective
leadership characteristics beyond
the classroom. The teacher helps
shape policy at the school, district
or state level.
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ORGANIZATIONAL AREA: PROFESSIONALISM

Domains

Components

Ineffective

Developing

Skilled

Accomplished

Professional
learning

Element 7.2
Element 7.3

The teacher sets
short-term and long-
term professional
goals but fails to
monitor progress or
take action to meet
the goals.

The teacher sets and
monitors short-term and
long-term professional
goals but fails to take
appropriate action to meet
the goals.

The teacher sets short-term
and long-term professional
goals and monitors progress
in meeting them based on
self-reflection and data
analysis. The teacher takes
appropriate action to meet
the goals.

The teacher consistently pursues
best practices and sets, monitors
and reflects on progress toward
meeting short-term and long-term
professional goals based on data
analysis to improve student
learning. The teacher takes
appropriate action to meet the
goals. The teacher collaborates
with colleagues and others to
share best practices.
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ASSESSMENT OF INSTRUCTIONAL COACH PERFORMANCE
Alliance City Schools Applied from Ohio Teacher Evaluation System 2.0

The Instructional Coach Performance Evaluation Rubric is intended to be scored holistically. This means
that evaluators will assess which level provides the best overall description of the instructional coach. Evidence
will be collected in a digital portfolio, which will be discussed at pre and post conferences. When completing
the performance rubric, please note that evaluators are not expected to gather evidence on all indicators for
each observation cycle. Likewise, instructional coaches should not be required to submit additional pieces of
evidence to address all indicators. The professionalism section of the rubric may use evidence collected during
the pre-observation and post conferences as well as information from the Professional Growth and/or
Improvement Plan (if applicable).

The following rubric was developed into organizational areas (I-Iil), domains (A-C), and components (1-3).
Rating descriptor language within each of these organizational areas was adapted from either the Ohio
Teacher Evaluation System 2.0 rubric, or with input from evidence-based instructional coaching modeis (i.e.
Jim Knight and Elena Augilar).

The organization of the Instructional Coach Performance Evaluation Rubric is as follows:

[ INSTRUCTIONAL PLANMN
A. Focus for Learning
1. Use of High-Quality Student Data
2. Connections to Prior and Future Student Learning
3. Connections to State Standards and District Priorities
B. Knowledge of Students
1. Planning Instruction for the Whole Child
. INSTRUCTION AND AS
A. Lesson Delivery
1. Communication with Students
2. Monitoring Student Understanding
3. Student-Centered Learning
B. Classroom Envircnment
1. Classroom Routines and Procedures
2. Classroom Climate and Cultural Competency
C. Assessment of Student Learning
1. Use of Assessments

2. Evidence of Student Learning

Il ROFESSIONALISM

A. Coaching Conversations
1. Planning
2. Questioning
3. Listening

B. Professional Responsibilities
1. Communication and Collaboration ERE
2. District Policies and Professional Responsibilities %ﬁ

3. Professional Learning
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Date: Instructional Coach: Evaluator:
ORGANIZATIONAL AREA: INSTRUCTIONAL PLANNING
Domains Components Ineffective Developing Skilled Accomplished
Does not assist teachers in Assists teachers in the Assists teachers in the Assists teachers in the
the collection and analysis of | collection and analysis of collection, analysis and collection, analysis and
patterns in at least two patterns in at least two instructional response to instructional response to
sources of high-quality sources of high-quality data to thoroughly and data to thoroughly and
student data. student data. The analysis correctly analyze patterns in | correctly analyze patterns in
. may be incomplete or at least two sources of at least two sources of
t%ﬂeezgr?é;ﬁ;: ?gﬂ%g‘:r?gce inaccurate. high-quality student data. high-quality student data.
Use of student growth and progress | Offers some guidance on Offers guidance on methods | Offers guidance on methods
High-Quality | towards goals. methods for monitoring for monitoring student growth | for monitoring student growth
Student Data student growth and progress | and progress towards goals. | and progress towards goals.
towards goais. Offer teachers guidance in
planning the facilitation of
developmentally appropriate
student data collection and
strategies for student goals
setting and progress
monitoring.
FOCUS FOR
LEARNING The instructional coach does | The instructional coach The instructional coach The instructional coach
not attempt to guide teachers | attempts to guide teachers in | guides teachers in guides teachers in
in making connections with making connections with developing connections with | developing connections with
student prior learning and student prior learning and students prior learning and students prior learning and
future learning. The future learning. The future learning. The future learning. The
instructional coach suggests | instructional coach suggests | instructional coach also instructional coach also
. no strategies for strategies for communicating | brainstorms and suggests brainstorms and suggests
Connections communicating those those connections to strategies for communicating | strategies for communicating
to prior and | connections to students. students. those connections to those connections to
future students. students - among lesson
student content, other disciplines
learning and/or real-world

experiences.

The instructional coach
offers lesson planning
guidance based on
evidence-based strategies
and contributions from other

ALLIANCE CITY SCHOOLS - INSTRUCTIONAL COACH PERFORMANCE RUBRIC
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colleagues and professionals
to help the teacher
understand each students’
prior knowledge while
supporting the students’
development.

Offers no support to teachers
in connecting lesson plans to
Ohio's learning standards,
student needs, or school and
district priorities.

Support classroom teachers
in aligning lessons to Ohio's
Learning Standards, but
does not offer support for
aligning with student needs

Support classroom teachers
in incorparating activities,
assessments, and resources,
including available
technology, that align with

Support classroom teachers
in incorporating activities,
assessments, and
resources, including
available technology, that

Connections or school and district student needs, school and align with student needs,
to state priorities. district priorities and Ohio’s school and district priorities
standards Learning Standards. and Ohio's Learning
and district Standards.
priorities The instructional coach
participates in studying and
evaluating advances in
content and/or provides input
on school and district
curriculum.
The instructional coach The instructional coach The instructional coach helps | The instructional coach
offers no support lo teachers | offers minimal help in to guide the teacher's consistently helps to guide
in guiding instructional plans | guiding teachers’ instructional plan to reflect the teacher’s instructional
that reflect connections to instructional plan to reflect connections to students’ plan to reflect connections to
students’ experiences, connections to students' experiences, culture and students’ experiences,
culture, development experiences, culture, development characteristics. | culture and development
Planning characteristics or student development characteristics | These may include prior characteristics. These may
KNOWLEDGE instruction | background. or student background. learning, abilities, strengths, | include prior learning,
OF STUDENTS | for the wholie needs, talents, backgrounds, | abilities, strengths, needs,
child skills, language proficiency talents, backgrounds, skills,

and interests.

language proficiency and
interests. The instructional
coach provides input to the
teacher from school
professionals and outside
resources.

ALLIANCE CITY SCHOOLS - INSTRUCTIONAL COACH PERFORMANCE RUBRIC
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ORGANIZATIONAL AREA: INSTRUCTION AND ASSESSMENT

Domains Components Ineffective Developing Skilled Accomplished

The instructional coach's The instructional coach is The instructional coach is The instructional coach is

communication with inconsistent in consistent and effective in consistent and effective in

teachers is limited and no communicating appropriate, | communicating appropriate, communicating appropriate,

modeling of instruction is needs-based, differentiated, | needs-based, differentiated, | needs-based, differentiated,

provided for teachers. measurable coaching goals, | measurable coaching goals, | measurable coaching goals,
and modeling instruction of | and modeling of exemplary | and modeling of exemplary

The instructional coach students lacks differentiated | instruction of students. instruction of students with

does not demonstrate learning goals. multiple exposures.

pedagogical knowledge and The instructional coach

provide no strategies. The instructional coach consistently demonstrates The instructional coach
demonstrates some pedagogical knowledge by | consistently demonstrates

The instructional coach pedagogical knowledge using content-specific, pedagogical knowledge by

does naot give feedback to using limited content pedagogically appropriate using content-specific,

teachers. specific language and language and offers pedagogically appropriate
strategies. strategies that will engage language and offers

students. strategies that will engage
Feedback to teachers is students in higher-level and
general, occasional or The instructional coaches' creative thinking,
LESSON Communication limited and may not always | communication strategies stimulating
DELIVERY with Students support teacher growth. and questioning techniques | student-to-student

encourage teacher
reflection and ownership of
instructional practices.

The instructional coach
gives teachers substantive,
specific, and timely
feedback to support their
growth and progress
towards individual goals.

interactions.

The instructional coaches’
communication strategies
and questioning techniques
encourage teacher
reflection and ownership of
instructional practices,
acting as a catalyst for peer
modeling and discussion.

The instructional coach
gives teachers substantive,
specific, and timely
feedback to support their
growth and progress
towards individual goals.
The instructional coach

ALLIANCE CITY SCHOOLS - INSTRUCTIONAL COACH PERFORMANCE RUBRIC
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facilitates opportunities for
teachers to engage in
self-assessment,
encouraging
teacher-to-teacher
feedback and reflection
among teacher-based
teams.

Monitoring
student
understanding

The instructional coach
does not offer support to
teachers on strategies for
monitoring student
understanding.

The instructional coach
offers suggestions for
strategies to monitor
student understanding but
does not follow up on
suggestions by working with
the teacher on
implementation of
suggested strategies

The instructional coach
consistently works with the
teacher to identify
strategies for monitoring
student understanding.

The instructional coach
anticipates teacher needs
and consistently works with
the teacher to identify
strategies for monitoring
student understanding.

Student-centered

The instructional coach
offers little to no support for
teachers with strategies for
increasing student-directed
learning.

The instructional coach
offers strategy suggestions
without modeling or
collaboration with the
teacher.

The instructional coach
collaborates with teachers
to teach and model
evidence-based strategies,
plan lesson pacing and

The instructional coach
collaborates with teachers
to teach and model
evidence-based strategies,
plan lesson pacing,

leamning delivery. differentiate for accessibility
and rigor, plan gradual
release of respensibility and
lesson delivery.
The instructional coach The instructional coach The instructional coach The instructional coach
offers few or no strategy offers strategy suggestions | works with teachers to works with teachers to
suggestions on classroom to teachers but does not choose and implement collaborate with students on
routines and procedures. follow up on implementing developmentally choosing and establishing
developmentally appropriate routines, consistent routines,
o, No routines for meeting with | appropriate routines, procedures and transitions procedures and transitions
CLASSROOM : teachers have been procedures and transitions | that effectively maximize that effectively maximize
routines and . : S ; : ’ . . :
ENVIRONMENT procedares established that effectively maximize instructicnal time. instructional time.

instructional time.

Routines for meeting with
teachers are inconsistent.

The instructional coach has
established routines and
systems in place to meet
with teachers and model
classroom strategies.

The instructional coach's
established routines and
systems for meeting with
teachers are consistently
utilized, demonstrated by
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teachers initiating coaching
cycles and having
ownership over their
professional growth.

There is ne evidence of
rapport and expectations for
respectful, supportive and
caring interactions with and
among teachers, students
and the instructional coach.

There is no demonstration
of regard for individual
perspectives, experiences
and cultures.

There is some evidence of
rapport and expectations for
respectful, supportive and
caring interactions with and
among teachers, students
and the instructional coach.

There is inconsistent
demonstration of regard for
individual perspectives,
experiences and cultures.

There is consistent
evidence of rapport and
expectations for respectful,
supportive and caring
interactions with and among
teachers, students and the
instructional coach.

There is demanstration of
regard for individual
perspectives, experiences
and cultures. The

The instructional coach
intentionally creates a work
environment that shows
consistent evidence of
rapport and expectations for
respectful, supportive, and
caring interactions with and
among teachers and
students.

There is demonstration of
regard for individual

Classroom The instructional coach The instructional coach is instructional coach creates | perspectives, experiences
climate and does not address teacher aware of teacher needs a positive climate of and cultures. The
cultural needs relating to classroom | relating to classroom openness, respect and care | instructional coach creates
competency climate. climate but does not among teacher and a positive climate of
address them effectively. classroom interactions. openness, respect and
care.
The instructional coach
responds effectively to The instructional coach
teacher needs relating to seeks and is receptive to
classroom climate. the thoughts and opinions
of individual teachers,
anticipating and responding
effectively to teacher needs
relating to classroom
climate.
The instructional coach The instructional coach The instructicnal coach The instructional coach
does not work with teachers | occasionally works with the | works with the teacher in works with the teacher in
in selecting valid teacher in selecting valid selecting, developing and strategically selecting,
ASSESSMENT u assessments. assessments. utilizing a variety of valid developing and utilizing a
se of ‘ : ! .
OF STUDENT sssasamaris assessments. variety of differentiated valid
LEARNING The instructional coach The instructional coach assessments.

demonstrates little to no
understanding of how to
analyze data patterns in

offers little modeling for
teachers on how to analyze
data patterns in measures

The instructional coach
models for teachers how to
analyze data patterns in

The instructional coach
models for teachers how to
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measures of student
learning and differentiating
to meet student needs.

of student learning and
differentiating to meet
student needs.

measures of student
learning and differentiating
to meet student needs.

analyze data patterns in
measures of student
learning and differentiating
to meet student needs.

Evidence of
student learning

The instructional coach
offers no support to
teachers in showing clear
evidence of expected
growth and/or achievement
for most students.

The instructional coach
inconsistently works with
the teacher to utilize one
source of high-quality
student data, approved by
the school district, in order
to demonstrate growth
and/or achievement over
time.

The instructional coach and
teacher work together to
show clear evidence of
expected growth and/or
achievement for most
students.

The instructional coach
consistently works with the
teacher to utilize at least
two sources of high-quality
student data, approved by
the school district, in order
to demonstrate growth
and/or achievement over
time.

The instructional coach and
teacher consistently work
together to show clear
evidence of expected
growth and/or achievement
for most students.

The instructional coach
anticipates need and
consistently works with the
teacher to utilize at least
two sources of high-quality
student data, approved by
the school district, in order
to demonstrate growth
and/or achievement over
time.

The instructional coach and
teacher consistently work
together as teacher shows
independence and
confidence in showing clear
evidence of expected
growth and/or achievement
for most students.
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ORGANIZATIONAL AREA: PROFESSIONALISM

Domains Components Ineffective Developing Skilled Accomplished
Planning The instructional coach The instructional coach The instructional coach The instructional coach
conducts coaching structures coaching plans for and structures researches, plans for and
conversations that are conversations to ensure coaching conversations to | structures coaching
loosely aligned with that they align with chosen | ensure that they align with | conversations to ensure
goals. The coach does goals and outline a teachers' chosen goals and | that they align with
not outline a plan toward | collaborative plan toward outline a collaborative plan | teachers’ chosen goals
meeting the goals. meeting the goals toward meeting the goals. | Teacher and coach and
outline a collaborative plan
toward meeting the goals.
The instructional coach The instructional coach The instructional coach Coach uses a variety of
does not effectively use uses questioning strategies | uses a variety of questioning strategies with
questioning strategies with teachers. questioning strategies with | teachers, listening for
effectively with teachers. teachers. high-leverage entry points
The instructional coach that could deepen the
The instructional coach uses a few repeated The instructional coach conversation.
Effective does not effectively use conversational coaching effectively‘ uses a range of
i conversational coaching approaches. conversational coaching Coach effectively uses a
COACHING Questioning :
approaches. approaches. range of conversational
CONVERSATIONS coaching approaches,
encouraging the teacher to
explore new possibilities
for action in order to meet
goals.
The instructional coach The instructional coach The instructional coach The instructional coach
does not consistently listens and uses listens with empathy and listens and responds with
listen and uses nonjudgmental language in | uses nonjudgmental empathy, using
judgmental language in coaching conversations. language in coaching nonjudgmental language in
coaching conversations. conversations. coaching conversations.
; . The instructional coach
Listening

The instructional coach
does not bring a calm
presence to coaching
conversations and listens
with motive for a specific
outcome.

shows up as a calm
presence and listens
without motive.

The instructional coach
shows up as a calm,
grounded presence and
listens without attachment
to the outcome.

The instructional coach
consistently shows up as a
calm, grounded presence
and actively listens without
attachment to the

outcome.
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PROFESSIONAL
RESPONSIBILITIES

Communication

The instructional coach

The instructional coach is

The instructional coach

The instructional coach

and collaboration | does not work with inconsistent or works with the teacher in works with the teacher in
teachers to utilize unsuccessful in working utilizing effective and utilizing multiple effective
communication and with the teacher to utilize appropriate communication | and appropriate
engagement strategies communication and and engagement strategies | communication and
with students and engagement strategies with students and families, | engagement strategies
families. with students and families. | resulting in partnerships with students and families.
that contribute to student Ongoing strategies
The instructional coach The instructional coach learning, well being and provided by the
has little communication has inconsistent development. instructional coach
with teachers regarding communication with promote two-way
coaching cycles, teachers regarding The instructional coach has | communication, active
follow-up on professional | coaching cycles, follow-up | consistent communication | participation and
development and on professional with teachers regarding partnerships that
strategies to improve development and coaching cycles, follow-up | contribute to student
teacher effectiveness. strategies to improve on professional learning, well being and
teacher effectiveness. development and development.
strategies to improve
teacher effectiveness. The instructional coach
has established systems
and routines in place for
consistent communication
with teachers regarding
coaching cycles, follow-up
on professional
development and
strategies to improve
teacher effectiveness.
Through their coaching of | Through their coaching of | The instructional coach The instructional coach
Professional teachers, the instructional | teachers, the instructional serves on district and contributes to building and
responsibilities | coach demonstrates coach demonstrates building leadership teams district leadership
and disregard of the minimal understanding of as requested. meetings through
district policies | compliance of district the compliance of district discussion, PD, and follow

policies, state and federal
regulations, and the
Licensure Code of
Professional Conduct for
Ohio Educators.

policies, state and federal
regulations, and the
Licensure Code of
Professional Conduct for
Ohio Educators.

Through their coaching
with teachers, the
instructional coach
demonstrates
understanding of the
compliance of district
policies, state and federal
regulations, and the
Licensure Code of

up communication.

The instructional coach
exemplifies effective
leadership characteristics
beyond the home building.
The coach helps to shape
policy at the school,
district, or state level.
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Professional Conduct for
Ohio Educators.

Through their coaching
with teachers, the
instructional coach
demonstrates strong
understanding in the
compliance of district
policies, state and federal
regulations, and the
Licensure Code of
Professional Conduct for
Ohio Educators.

Professional
Learning

The instructional coach
delivers occasional
professional
development.

The instructional coach
does not set goals or
monitor progress for
professional learning of
teachers.

The instructional coach
plans and delivers
professional development
for teams and individuals
including instructional
coaching.

The instructional coach
sets some goals for
professional learning of
teachers and monitors
progress in meeting set
goals.

The instructional coach
plans and delivers
professional development
for large groups, teams
and individuals including
instructional coaching.

The instructional coach
sets short term and
long-term goals for
professional learning of
teachers and monitors
progress in meeting set
goals based on
self-reflection and data
analysis.

The instructional coach
researches, plans, and
delivers professional
development for large
groups, teams and
individuals including
instructional coaching.

The instructional coach
collaborates with
administration and teacher
teams on setting short
term and long-term goals
for professional learning of
teachers. Coach monitors
progress in meeting set
goals, adapts and
differentiates plans based
on self-reflection and data
analysis.
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Notes:

Comments:

Overall Rating: ineffective Developing Skilled Accomplished

Signature (Coach): Date:
Signature (Evaluator): Date:
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Local Decision Points for Districts Regarding the
Ohio Teacher Evaluation System 2.0

he questions in this document were formulated by ODE.
.nswers to the questions are district decisions.

Performance Components

e WIill the district require completion of the self-assessment? (This remains private to the teacher.) A: Yes

e Are pre-conferences required? If so, are there any guidelines? A: Yes. The pre conference is required for the
first observation of those teachers on a full evaluation cycle.

e Are observations announced or unannounced? A: 1st observation is announced, 2nd observation is
unannounced.

e |s feedback required on each walkthrough/informal observation? If yes, what will this look like? A: The evaluator
will provide feedback through the evaluation form in Ohio ES.

e [n addition to the conference following the Formal Holistic Observation and the Final Summative Conference, are
other conferences required? A: Yes, teachers who are on-cycle will have a post conference after their formal
focused observation.

Evaluation Cycle

e How many focus areas will teachers have?
o A: minimum of one
o Wil the district evaluate teachers having earned an Accomplished or Skilled rating less frequently? Yes
o For the one required observation, what type of observation will that be? Formal Observation
o For the one required conference, what type of conference will that be? Post Conference
o How will it be determined if progress is made on the PGP? A: Qualitative or quantitative measurable
indicators included in the plan will demonstrate progress toward the goal(s).
e Wil the district allow teachers rated Accomplished to select their evaluator and teachers rated Skilled to provide
input on their evaluator?

o A:Yes
e Will the district choose to not evaluate a teacher who has been board approved for retirement by December 1?
o A:Yes

e Will the district choose to not evaluate a teacher participating for the first time in the Resident Educator Summative
Assessment (RESA)? A: No
e How will the district determine if a teacher is on board-approved leave for more than 50% of the school year?
o Will that teacher be evaluated? A: The Board may elect not to evaluate a teacher who was on leave
from the School District for fifty percent (50%) or more of the school year.
e For the teacher on a limited or extended limited contract under consideration for non-renewal, the district is require:
to conduct at least three formal observations.



o A: A teacher new to the District or any teacher on a limited contract who is under consideration for
renewal/non renewal shall receive at least three (3) formal observations in addition to periodic (at
least two (2)) classroom walkthroughs unless the Superintendent waives the third observation.

o How will this be communicated and implemented? Policy 3220 and the OTES Handbook

Professional Growth Plan (PGP)

How many goals are teachers required to have on the PGP? A: Minimum of one
What is the district timeline for development of the PGP? A: PGPs are due the Friday after Labor Day.

How will it be determined that the PGP is aligned to any district and/or school improvement plan(s)?A-
Collaboration between the administration/teacher

High-Quality Student Data (HQSD)

How will the district make decisions around HQSD?
o How will it be determined if an instrument meets the criteria for HQSD?
m  A: The HSQD Committee will make recommendations to the superintendent.
o How will the evaluator determine if the teacher meets the criteria of using the data from the instrument?
m A: Evidence will be collected during formal/informal observations. Teachers can also bring
evidence to conferences.
o How will the district define “experts in the field"? A: The Board defines the term “expert” to include
members of the District’'s administrative team, credentialed evaluators, as well as Faculty
representatives as selected by district administration in collaboration with AEA.



Pre-Observation Conference Questionnaire Name

Please give me a “bird’s eye view"” of what will be going on in the classroon.

1. What will the teacher/tutor/dean of students be doing?

2. What will the student/teacher/tutor be doing?

3. What unit/standard/session is this iesson coming from?
A. What teaching methods/strategies will you be using?

B. How will you evaluate the effectiveness of your lesson/session?

4. What do you want me to look for? e.g. student behaviot/responses, formative
assessment strategies, student engagement, etc.
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Non-OTES Observation Form

Staff role:
Date:
Time/Period:
Assignment:
Building:

The primary objective of amv observation is the analysis of the teaching learning climate which is supported by conerete data.
Arbitrary comments or subjective opinions are discouraged in this report.

OBSERVATIONS:

COMMENTS:

STRENGTHS:

AREAS FOR IMPROVEMENT:

The signature below attests that the teacher has reviewed the comments above in conference with the evaluator and has received a
copy of this form. This signature does not necessarily mean that agreement exists. Teacher comments may be added to his sheet
or a rebuttal may be attached with the date and signature

A rebuttal has been attached Yes No

(Rebuttal must be filed within fourteen (14) days of this observation conference. )

Signature of evaluator

Signature of Staft Member

Date



Alliance City Schools
Non-OTES Certificated/Licensed Staff Evaluation Procedures

The Evaluation Procedures for teachers not evaluated under the Ohio Teacher Evaiuation System (OTES
2.0) will be used as a means to improve and maintain a high quality of work and make a record of
employee performance. It is also a means of commending effective employees as well as designating
areas where improvement is needed.

The evaluation documentation to be maintained in the employee’s file includes copies of all
observation forms, evaluation forms, and coliaborative intervention plans.

Track One Guidelines (Full Evaluation)

Certified staff members with five years of experience or less with Alliance City Schools, teachers
with more than five years of experience and with a final summative rating of developing, staff on a
collaborative improvement plan, and teachers being considered for Continuing Contract will be observed
2 times and evaluaied 1 time per year. Ali observations must be a minimum of 30 minutes in length.

v ) y a
1. Principal announces Observation #1 and sets a date for the Pre-observation Conference. {One
formal classrcom observation shall occur with at least 24 hours advance notice to the teacher.)

2. Classroom Observation #1 (before Dec.31)

3. Post Observation Conference #1

v

1. Classroom QObservation #2

2. Post Observation Conference #2

5. Full Evaluation and contract recommendation (before May 10}

“All post-observation meetings shall occur within 10 days of the observation.

Track Two Guidelines (Less Frequent Evaluation Cycle)

Certified staff members with mare than five years of experience with Alliance City Schoois and a final
summative rating of skilied or accomplished will follow Track Two Guidelines.

Staff with a final summative rating of skilled will follow Track 1 Guidelines every 2 years and staff with an
accomplished final summative rating will follow Track 1 Guidelines every 3 years,

Additional classroom observations may be conducted at the discretion of the principal or request of the
teacher. All observations must be a minimum of 30 minutes in length.

v This observation shall occur on or before March 31

1. Principal announces Obsearvation #1

2. Principal completes Classroom Observation #1 (before Dec. 31)
3. Post Observation Conference

4. Full Evaluation Meeting (before May 10)

*All post-observation meetings shail occur within 10 days of the observation.



